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PREFACE 



The purpose of this handbook Is to provide cboperatlye vocational education 
(Cyi) coordinators and other individuals responsible for establishing^ main- 
taining or supervising CVE pfograiBS with a system for assessing and publicizing 
program performance. The nuts and bolts of this handbook include a set of 
questionnaires and worksheets desiped to provide Cy| coordinators with the 
Information necessary to monitor and demonstrate program performance. 

This hahdbcHJk presents a model and system derived from educational research 
ebncernihg the essential components and characteristics of a qsiality CVE 
program. After first identifying those characteristics which iiiost contribute to 
the success of a^eVE program, the authors then constructed a nbdet which would 
provide a systeramatic framfwork for determining the degree to which these essen- 
tial characteristics were present in a CVE program* 

The program information liiddel consists of four primary steps. First, the 
selection of key program butcomesi This procedure allows coordinators and 
bthers responsible for program b perati on to determine what their programmatic 
goals are* in other words "Hhere they want to go." In the second step, the prbce- 
dures for collecting the data necessary to identify whether or not the program has 
reached its goals are clearly identified and the necessary forms for this effbrt are 
presented and explained. 

z= Step three instructs the handbook user in a prbcess for relating butcbraes to 
program informatipn. This step is the heart of the program^ At this step the 
user compares what they expected their prbgram to accbmplish with what it was 
actually felt to accomplish by students* work site supervisors and themselves. 



Finally, step four describes an Impbrtahtpart-of successful program opera- 
tion which is often bverlbbkedi Namely, informing program participants and 
constituents about the status of prbgrammatic efforts. This might be called the 
"Public Relations" of operating an effective CVE program. 

Each of these steps will be described in this handbook in considerable 
detail along with descriptions, suggested procedures for expediting the effort, 
qoestibnhaires^ and worksheets to simplify some of the data analysis. The 
materials fencloised have been inserted so that users may simply pull out the 
fbrms necessary and copy them at their convenience. 
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INTROBUCTION 



:: Goo pe rati ve vocational education (eVE) Is a form of vocational education 
tBat uniquely llnRs the educatjonal^s^^^ business community in a coopera- 

tive relationship designed to prepare st entry into the world of work. 

The EVE method reguires career related gn-the-Job training and supervisidni 
periodic performance evaluations by both the CVE coordinator and the Work site 
supervisor, and classroom instruction closely related to students' career 
choices. 



Recent studies have been very critical of the value of vocational educati^ 
and in some areas { there has been a moyeifierit lb cut back on vocational education 
course offerings. In HlnBesota* school funding has been constM and the 
number of courses available far EVE students has been reduced during the past 
three years. Paradoxically, inahy of the same studies have m for increased 
cooperation between schools and businesses and for increased opportunities for 
young people to participate in a planned work experience. 

.- The National eommission on Secondary Vocational Education (1985) notes that 
although ev| programs have been, one of the most successful aspects of vbcatibhal 
education with excellent Job placement records and high satisfaction among par- 
ticipating employers and students, they have not been used as widely as one 
might expect. The Commission report calls for "more help from business, 
industry, labor, and public agencies to provide training slots and supervision 
for a greater number of students in a wider variety of occupations!' (p. 22). 
The solution to this problem may be addressed in part by the selective iden- 
tification and expansion of quality EVE programs. This will not be a simple 
process . 

A quality E¥E program requires uniq^^^ on the part of CVE 

Instructbr/cobrdinatbrs-who must develop job sites, place students in training 
pbsltiohs, supervise training experiences, and maintain good schObUeraplbyer 
relationships, as well as perform the regular activities required of high school 
teachers. In addition to the demands made on CVE instructors by students and 
eraployers, there is the public's demand for accountabilltyi In an era when 
school budgets are more often cut than increased* the pabliC is ihcreaslhgly 
skeptical about the use and allocation of its educational dollars (Morgan, 



CVE cbbrdinatbrs are faced with a formidable challenge. They must: (a) 
cope with decreased dollars for program resources and maintenance, (b) budget 
tiihe efficiently between competing program needs^ (c) find ways to improve 
program brgahlzatloh-and operation, and (d) demonstrate that their programs are 
meeting the demands of students, parents, employers, and taxpayers for quality, 
efficiency i and effectiveness. 

In this handbook, the Minnesota Research and Develbpehl Center {HRBC) 
outlines an instructor-coordinator information system designed to assist voca- 
tional educators in meeting these challenges by: (a) providing information 
which communicates the effectiveness of CVE programs in meeting lo education 
goals, and (b) exarnining CVE programs in order to Identify methods to strengthen 
them. Page V displays a tnbdel of the information system with the steps 
required for informing the public and key individuals of program goals, results, 
planning and analysis for program improvement. 
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^ TRe program infonnati on model Involves four major stipsi (aj selecttbi-bf 
key program outcomes, J b) data collection, (c} analysis of key program outcomes i 
and (d) Information dissemination. Each of these steps will be described In 
this handbook with suggested procedures for accomplishing each stepi appropriate 
-worksheets and questionnaires. 

the model represents a sequential process since it Is expected that you »ill 
complete step one before step twbi A number of forms or questionnaires have 
been developed and pilot-tested to help you complete each step in the system. 
While individual forms can be used separately to provide specific information 
(e.g.. student satisfaction with the program), the intent of the authors is lb 
present a comprehensive and thorough system. In step one key local individuals 
assist you In establ^lsfilng a^priority ranking of 8 to 10 key program outcbmes. 
The key butcbmes form contains 33 outcomes which the authors compiled frbm a 
cbinprehenslve review of the cooperative vocational education 1 iterature (teske 
and Persico^ 1984). In step two, questionnaires look at varibus aspects of 
program bperation and outcome from your perspective plus that of the students 
and work-site supervisors. In step three, you sucnraarize the questionnaire 
information and transfer information for ybur selected key outcomes (from step 
one) to outcome report forms prbVided (Appendix 1). This step relates question- 
naire information to outcomes and logically leads to step four, information 
dissemination. 

Page VII contains a suggested time frame for the implementatibn of this 
system* The timelines should be based on logical consideration of the schbbl 
year, the time at which your students begin and end their GVE Wbrk experience, 
graduatibn dates, and a reasonable period for subsequent student fbllow-up It 
is suggested that you follow this schedule as nearly as possible especially the 
first time you use the system. Subsequently, you can modify this schedule to 
meet your specific needs. 



The^tirae frame chart specifies the forms needed, the person responsible for 
completion, and the mador bbjectlve for each form. Primary responsibility for 
completion of forms rests with EVE coordinators. Although the number of fbnns 
may look imposing, please remember that the work load is distributed bVer a 10 
month period. In addltlbh* your students are responsible for completing 
approximately half of the forms used, and you may elect to delegate soiiie addi- 
tional responsibility for delivering and collecting specific forms to student- 
helpers or school staff. 
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liistrtictor-Coordinatbr infomattoh System Tine Lines 
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STEPS IN THE CVE INFORMATION SYSTEM 



STEP TWd~DATA COLLECTION 



A. YEARLY F0LLOW-yPdF PRldi?CTE STUDm-GRADUATES 

B. SUPiRVIOTR RiVIEW Of CYE STUDENT^PROGRAM PIRFORHANCE 
e. eSORDINATOR REVIEW OF CTE STUDENT PROGRAM PERFORMANCE 

D. STUDENT PfSG^MA^ESSMENT 

E. PERIODIC ASSESSMECT OF STUDENT PROGRAM PERFORMANCE 

F. TRAINING PROGRAM EVALUATION 



STEP THREE- ANALVSIS OF PROGRAM OUTCOMES 



A. SUMMARY ANDTRANSeRIPTIOflOFJElUESTIONNAiRE SeORES 

B. SELECTION OF KEY OUTCOME MATRICES 

C. COMPARISON OF ACTUAL VS. TARGET VALUES 



STEP FOUR-INFORMATION DISSEMINATION 



A. THE ADVJS0RY COMMITTEE 

B. SCHOOL COMMITTEE 

C. EMPJ.OVERS 

D. PARENTS 

E. THE COMMUNITY 
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STEP QNE 



SELECTldN OF KEY PROGRAM OUTCOMES 

_ Tfie development of program evaluation .criteria for local schools freqlieBtly 
involves only the adaptation of criteria that have been set forth in Federal and 
State funding legislation and reiulatidns. While the process suggested for the 
establishment of local CVE prograrns goals does not ignore these g^ it 
recognizes the Iraportance of considering the effect of local support groupsV^ 
expectations on CVE programs i Since these groups provide the majority of the 
resources and have the most direct control of program operation, their Interest 
must be a factor in analysis. 



Outcome Forms Distributed to Appropriate Individuals/Groups 



The strategy suggested for the clarification of "key outcomes" is a siinple 
survey procedure. A "Ust of carefully selected outcome measures for GVE 
programs has been prepared for submission bv you to individuals who have Imme- 
diate involvement in your program (Page 1.2). These locally identified persons 
may Include: advisory comfiittee roeinberSi teachers* adihirilstratbrsi school board 
membersj parents* aod other Individuals judged to represent key school or com- 
munity interests. Each individual participant reviews the list of outcome 
raeasureSi adds items that they believe are heeded, and rates each item on an 
importahce scale. Page 1.3 is a check list which you can use in the planning 
and disseminatioh of outcbrhes forms. 



Outcome Data Summarized 



Once outcome forms have been completed and collectedi you must summarize 
the data. The easiest method for accomplishing this is to determine the iiieah 
(average) rating for each item. Add the scores for each item and divide by tbe 
total number of responses to the item. After calculating mean scores^ rank the 
items. Page 1.4 is a worksheet which can be used fbr this purpose. First, mean 
scores are placed in the left cbliimh^ and after all scores have been included, 
they are rank ordered high to Ibw. The appropriate ranking is recorded in the 
right cbluiiihi 

- The planning guide procedure calls for yoii to analyze these results with 
your advisory group. The involvement of advisory groups will serve several 
purposes: (a) it will help build key individuals commitment to ybur program 
when you use their ideas in program planning, (b) it will help clarify priori- 
ties if two or nrore outcomes receive equal ratings (cjr lt will help sensitize 
key individuals to the reality of implementing educational bbjectives, and (d) 
it will serve as a forum from which you can obtaiih advice and suppbrt to 
strengthen your program. 



Key Outcomes Prioritized 

The final gbal in step bne is for you to have a list of prioritized key 
outcomes desired for your CVE efforts. This will permit you to identify out- 
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Cooperative Vooattonai Edacatton (CVE) Oatoomes 

Diredtibiis: 



1* READ tHroogb the stated oatoomes to gain a sense of the potentially taportant outcomea for CVE 
and ADO any important butdbmes which ydti feel are miaaihg. 



2* RATE eaoh item's importance aa a factor invevaloating the sacoeaa of the CVE components of our 
achoot'a vocational education offerings. CIRCLE number that represents your estimate of 
im^rtanoe for the item. "O** Mans ho importance, "1" means low importance, "5" means moderate 
importance, and "10" means^highMt^impprtanoe. 1^ an effort to use the full range of the 
scales avoid rating all items aa equally important. 

THE CVE PROGRAM SHOULD PROVIDE INDIVlDtfALS VtTH: IMPORTANCE 
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Ability to work effectively i^th others: 
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16. 


Listening and speaking skills: _ _ _ 
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Satisfactory CVE student-employees : 
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THE CVE PROGRAM SHOULD PROVIDE THE SCHOOL WITH: 
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Reduced CVE student drop*out rate: 
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Employed CVE program cbmpletera: 
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CVE completers placed in related employment: 
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CVE completers prepared to pursue additional education: 
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CVE oomoletera with olarified occupational objectives: 
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THE CVE PROGRAM SHOULD PROVIDE THE COMMUNITY WITH: 
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Reduced sex*roIe ineouitiea: 


b 


1 


2 


3 


it 


5 


6 


7 


8 


9 


lb 


33. 


Increased employment opportimities for minorities, 
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PLEASE USE THE BACK OF THIS PAGE TO INDICATE ADDITIONAL OUTCOMES 



Planning Guide For 
Establishing Key CVE Outcomes 



Select significant individuals to receive CVE outcomes form. 

^^^^^^^^ administrators 

^^^^^^^^^ counselors 

^^^^^^^ advisory (committee members 



school board members 

^ parents and others (local option) 

20 to 30 target number 

a. Assume that hot ail people wi respond and that you will want 
to adhere to a cut-off date for inclusion in the averages. 

^» I? niore than one instructdr/cobrdihatbr share results of 
administrators, etc. to avoid extra work. 

Prepare materials for mailing/delivery. 

a. CVE Out cpmes form i 

b. Your cover letter /memo, specif^ retm^n date , about three 

days after received. 
c. Return envelopes — easily identified. 



Matil/deliver forms. 

Record who has responded. Code form as.: 

(1) Administrator (5) School Board 

(2) Counselor (6) Parents 

(3) Advisory Committee (7) Others: 

Employers (8) Others: 



Follow-up to remind to complete: 

Personal contact or telephone best—mailing?? 

Contact 2 days after deadline: ' 



Data analysis and Summary (see Fig. 5) 

Distribute copy of selected CVE outcomes with rated importance 

short list to key individuals or advisory grbtapi 

Meet with Advisory Committee to analyze results. 

a. Whi(A butcc^es should the local ev^ program utilize as targets? 

b. What are reasonable standards/targets for the available indica- 
tors of these outcomes? 
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Outccmie Summary Sheet 
CVE PROGRAMS SHODLD PROVIDE DibmDUALS WITni: 



: Means : Rank : 



— "U— Skilla^d competencies Tor a specific ^bb: 






2. Skills and cc»npetehcles for a family of dobs: 






3. Ability to conform to typical employment rules: 






4. Awareness of tasks performed In a variety of dobs: 






5« KnbWledse of bdcupatlonal outlook information: 






6. Job seekins skills (selectioni applying, InterviewinsH 






?• Satisfaotion with post-hl^ sofaool employment: 
8i Knowledge of^how to advance cmreer-wlse? — 






Qi Ability to^mf^ft effective career de'^isinns: 
10 i Positive Attitude tonav*ds ^he school progrHin: 






11 « Basic academic skills (reading, writing and mathematics) : 






12. Satisfactory >iourly wage: — 






1 3 » Positive attitude toimrds pursuing ^ployment : 






44^^bility to work effsotively with others: 






15. Ability to make ethical decisions: 






16. Listening and speaking skills.: 
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CVE PROGRAMS SHOULD PROVIDE THE SCHOOL WITH: 
22n, Bicreased CVE student attendance rates: 






23 • Increased CVE student perfbnnahce in all classes: 






24. Reduced CVE student drbp-but rate: 






25 • Employed CVE program completers: 






26. CVE completers placed in related employment: 






27. CVE completers prepared to pursue additional education: 






28. CVE completers with^ clarified occupatlonaJ^objectlves: 






CVE PROGRAMS SHOULD PROVIDE THE COMMUNITY WITH: 

_ _ __ _____ 

29 « Reduced xmemployront; = — ^^^^ — — ^- 






30. Cost-effective vocational education programs: 












32. Reduced sex-rble inequities: 
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comes geared to the needs of yoj;?* program, school , and community, and_assist you 
in planning to oBtain the data necessary to measure these outcomes. This system 
is intended to Be responsive to local needs, while anticipating that outcbmes - 
may Be somewhat different from one cownunity to the next. As the prOfessioh^l 
educator prpyiding leadership and direction for CVEs you have the opportunity 
and a responsibility to influence the nature Of the GVE Qutcoiiies desired through 
your public information efforts--a never ending challenge. Step two will 
describe how you can use the appropriate forms to collect the data necessary for 
the assessment of these selected outcomes. 
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STEPS IN THE CVE INFORMATION SYSTEM 



STEP dNE—SEtEGTIGN GF KEV PROGRAM OUTCQMES 



A. dUTCOME FORMS DISTRIBUTED 

B. QBTG0ME FORMS SUMMSRIZED 
e. KEY OUraJMES PRIORITIZED 



^ ^^a a^ g j&lB ^i PQg PBflBi3@?B ggBSB^ B^sl^aa 

gJlMmwaitUl- liTi V a 'Ififftn lit aaCaC l lM M — 

(Fa via^iiiGie eiiassiaara lia&Q^ 



STEP THREE— ANALYSIS OF PROGRAM OUTCOMES 



S. SUMMARY ANDIRABSeRlPTION OF QUESTIdNNAlRE SCORES 

B. SELECTION OF KEY OUTCOME MATRICES 

C. COMPARISON OF ACTUAb VS. TARGET VALUES 



STEP FOUR—INFORMATION DISSEMINATION 



A. THE ADVISORY COMMITTEE 

B. SCHOOL COMMITTEE 

C. EMPLOYERS 

D. PARENTS 

E. THE COMMUNITY 
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STEP THO 



DATAnCOttEeTieN 

t 

The process of collecting datanecessary for a coraprefiensive asse^ 
a GVE program win require effort bntfie part of yourself .students, former stu- 
dents rand Sbrk-slte supervisors. -It will be possible to spread this effort 
throughout the school year and* with experience, you should be able to establish 
a schedule^hat will minimi and still meet your local needs. 

It Is recommended that you complete key outcome reviews every three to five 
years and the remaining activities annually. 

The materials In this section are organized into six major efforts that are 
needed for data coll ect ion. These Include: (a)-yearly follbw-up of prior EVE 
student graduates, Jb) a supefvlsdf review of student job performance^^ 
a coordinator review of CVE student program perforaaric^^^ program 
assessineht and self-rating^ te) periodic assessment 
Sent i and (f) student training plan summary^ A brief description of the 
rationale for each of these efforts, a description of the applicable forms that 
are to be used for collecting the data, suggested procedures for data collec- 
tion, and some ideas on how to best sunvrarize the data from each applicable form 
are provided « 



Yearly Follow-up of Prior CVE Student Graduates 

Rationale 

An educator's concern for students should not end when those students gra- 
duate. If an educator's responsibility is to prepare students for additional 
education r dobs i and social rbles^ then effort should extend beyond graduation 
to determine how adequate that preparation was. This information can and should 
play an important role in-assessing how well CVE programs are meeting student 
and cbiSnunlty needs^ These data are al so useful in responding to both Federal 
and State program guidelines* In previous development work, the MRDC assisted 
In the design of the Minnesota Secondary School Fol low-Up System in order to 
help educators collect student follow-up information. 

Rescript j^0f^thE form 



It is recommended that you use the form | Page 2.2) provided. This form is a 
toodified versibn of the Hlnnesbla High Schbbl Fol Ibw^Up Questionnaire. Section 
four was modified tb reflect a higher wage range. Section five replaced the 
previous sectlbfi with a brief satl^ in the 

former sectibn five- became section six in our form. It is a simple, one page 
form that takes less than IE minutes to fill out^ form will provide you 
with important information concerning students' post-high school -workj educa- 
tion, earnings, status of employment, and satisfiction with their high schbbl 
education. If your school has a different system, you may still want to examine 
the form enclosed and suggest items for Ihcluslbn in ybur schbols Instrument. 
Regardless of trie system or forms used^ the goal is for you tb bbtaih basic 
information on the status of your former CVE students. 



2.1 



3. Racent History: For ijpch time period (coluum) In the YEAR FOLLOW I I^HICTSC^ i the activities In which 

you were lh>^Xyed^ Checl- at least one act Ivjty for each column. Note that you may respond to both the employment 
and education sections* Mark as many as apply to you. 



Activity 

Edualtlbh (CHecR all that apply): 



Time Periods After Leaving High School 
Sept. Df»c. - 

thru thru Present (Complete even Jf same 
Novi Febi activity as other time period) 



3.1 
3.2 
3.3 
3i4 
3.5 



yocat t ooa 1 -scboo j 
CUMmnJ^ty Co i I ^ 
ColiegeerLUnj varsity 
Aoprenttcesblp 
Other Educ»tt bh^ 



(Specify) 

EmpioymentzjChecic ait that apply): 

3.6 Unem^oyed ( looking for work) 

3.7 HbmeoMker (fiill or part time) 

3.8 Nfiitary (fulLtlme) 

3.9 Paid Employment 



Other Activity: 
3.10 



(For example: ill, vacation, etc.) 



(Specify) 



( ) 

( ) 

( ) 

( ) 

( ) 



( ) 

( ) 

( ) 

( ) 



( ) 



( ) 

( ) 

( ) 

( ) 

( ) 



( ) 

( ) 

( ) 

( ) 



( ) 



( ) 

( ) 

( ) 

( ) 



( ) 
( ) 

J L 



( ) 



If you marked here, 
complete #6 below. 



If ypu marked here, 
complete #4 below. 



Tl preseat P^aid Emptoyment Activity 
4. 1 Hours Week You Work: 

1. Lessthan 30 ( ) 

2. 3b or more ( ) 



4.2 Job Title: 
4«3 Job Duties: 



4.4 Relatedhlas To Tour High School Vocational 
Training: My present Job Is: (Mark only one) 
1 Closely Related _ 2 Somewhat Related 

3 Not Related 

4.5 Months On this Job Since Leaving Hl^h School: 



4.6 Employers- 



(Company or business name, if sel f -emp I oyed « 
write *self*.) 



4.7 Employer's Address: 
~CTTy 



Street 



Stafe 



TTT 



4i8 Kind of Business: ^ _ ^_ 

(For example. Farming, Keraii Shoe Store) 



The following I terns are useful to us, but may be 
omitted If you prefer. 



4i9 Supervisoris Name: 
Please Mark Tour Present Hourly Income: 

moDj oi m IS G3 jS -O] 

Under $3,50 $4.50 $5.50 $6.50 $7750 %SliO 
$3.50 to _ -to to to to or 
$4.49 $5.49 $6.49 $7.49 $8.49 more 



5« Pi«a»« Indicate your satisfaction withjthe-fol lowing items 
by c I rcl ing the correct number on the scale below. Use 
NOT APPLICABLE (N/A) If the Item does not apply to you. 



1 2 3 
very somewhat 
unsat 1 f 1 ed unsat 1 sf 1 ed undec 1 ded 


4 

somewhat 
satisfied 




5 

very 
satisfied 


5.1 CURRENT HOUI^LY WA6E: 


NA 


1 


2 


3 


4 5 


5.2 YEARLY INCOME: 


NA 


1 


2 


3 


4 5 


5.3 PRESSIT EMPLOYMENT: 


NA 


1 


2 


3 


4 5 


5.4 PgSilfr SCHOOL ING ( If In 
school part or full time) 


NA 


j 


2 


3 


4 5 


3.5 HIGH SCHO(>L EDUCATION 


NA 


1 


2 


3 


4 5 


5.6 HIGH SCHOOL CVE PROGRAM 


NA 


1 


2 


3 


4 5 



6« Pr^ent Education Activity 
6.1 Hours Per Week You Attend: 

t. 1 to 12 ( ) 

2. 13 to 16 ( ) 

3. 19 or more ( ) 



6.2 School Name: 



6.3 School Address: 



6.4 Major Area or Program: 



(ror example: Auto Mechanic, Elementary Teaching) 
6.5 Intended occupation after completing education: 



(For example^ Legal Secretary, Carpenter, Teacher, 
Undecided, etc.) 



Suggested procedures for data usage 



It Is recornraended that you conduct yearly fdUbw^ups of your CVE student 
iraduates. This should be done from six to nine months after graduation. It is 
important that you allow enough time to elapse for the student to have either 
enrolled in school or to have found employment. However, waiting longer 
increases the probability of a large proportion of nonrespondents. 



The most efficient way to send out survey forms is through the mail* Along 
with the questionnaire, enclose a stamped, self-addreSsed* return envelope and a 
brief Tetter reguesting that students complete the fonfii^ Let students fenow that 
this information is important to you and that it will help other students. 
Specify a deadline (allow two weeks) for students to have returned the form. 

Microcomputers or other word procisslng systems are well suited for the 
follow-up mailing process— address labelss cower letters i etc. Assuming jrou 
have the equipment at your school, you may wish to enlist student help if sup- 
port Staff Is not provided by your administration. This would be good 
experience for students and allow you to delegate some of the responsibility for 
data collection. 

Second mailings generally do not increase the response rate as much as a 
follow-up telephone call. Again, you may use properly trained school staff or 
yplunti^er students to i^llow-up all non-returhs after your return deadline has 
pasied. Be sure that an assistant keeps a clear record of who has been called 
and information changes— new addresses, incorrect phone numbers, etc. 

A briefing sheet can be prepared which will provide instructions to staff, 
etc. concerning telephone procedures. For instance, even if a CVE graduate has 
gone on to postsecbhdary school and is not going to be home for several months, 
student helpers can obtain important information from parents or guardians. Be 
sure that callers identify themselves, the prdgrafi, and the purpose of the call. 

Sttiiimarizjhg the data 

Simple descriptive statistics will provide good information for analyzing 
programs^ The two most useful statistics will be the mean or average score for 
each item and frequency distributions for each itein. Frequency distributions 
are very useful since they visually display the range of responses. Means can 
be deceptive since they can mask high and low ratings. Frequency distributions 
also show the number of responses per question. 



Mean scores can be done on either a calculator or microcomputer. Frequency 
dlstributiens can also be prepared on mjcrocpmputers using inexpensive programs 
{see Appendix H). In the event that this option is not available, you can 
simply record frequency distributions for each set of questions on a Sheet Of 
graph paper. Page 2.4 illustrates how the data from Part 5 of the high school 
follow-up questionnaire were plotted on a graph sheet for 20 high school stu- 
dents. 

Once a frequency distribution is calculated, it is relatively easy to 
calculate a mean score. The mean rating for Question 5.1 is 2.85. This rating 
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Computation of Means Using Graph Paper 
An Example 



Very Sbme^ftiat Somewhat 

Unsatisfied Oisatisfied Itodecided Satisfied Satisfied 



5.1 Current 
hourly wage 

5.2 Yearly income 



5.3 Present 
Bnpioyment 

5.4 Present 
Schooling 

5.5 High School 
Education 

5.6 High School 
CVE Program 



111 






1111 


11 


2,85 































































Step 1) 



Step 2) 



Enter the raw frequency counts for each item. These are the 
ratings as listed on the students follow up ^eet. 

For each item (e.g. 5.1) nniltiply the total of number of 
responses by the numbered value for that ratings EiSi 3 very 
unsatisfiedzratings x^l =3. Co this for each ratinis^ thus 
for 5^1: (3 X 1) + (5 x 2) + (6 x 3) + (i| ♦ 4) + (5 x 2) s 57. 
Divide this last figure (57) by the total number of student 
responses (20). This gives a mean or average rating of 2,85 
for the current hourly wage. 
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indicates that the average student tends to be somewhat dissatisfjed with their 
current hourly wage. Howeverj this figure (the jneanj does not tell the whole 
story since six people were « in fact i satisfied whlliB eight were hot and six 
were undecided. This Illustrates the advantage of using frequency distributions 
in addition to mean scores. 



Supervisor Review of CVE Student Job Performance 

Rationale 

_ The unique component of CVE programs is the supervised work experience. At 
• the very least t this feature should distinguish CVE programs from al^ other out 
of school or work*release programs. To ichieve its full potential^ the work 
experience component must be closely articulated with the in-schbbl cbiSpohent 
of prograins^ This includes the develapment and usage of both a training plan 
and a training agreement. Uob site supervisors^ provide an infor- 

mation link which will yield valuable data to you concerning prog^^ perfor- 
mance ^ This Jriformatlbn can highlight areas *fhere school work can be improved, 
identify problems students are having on jobs^ and provide a fertile ground for 
commhicatibn -tetween yo^ work^site supeiryisors. Work supervisors are 

a critical "facuUy member" in quality CVE programs, and, as such, they should 
have a voice In program Improvement. The supervisor review is one mechanism for 
giving them this voice. 



flescr4pt4on^ the form 

_ the supervisor questionnaire (Page 2.6 - 2^7) cbnsists of nine scales. 
These scales have been designed to assess^ school tb work cbbrdinat ion i student 
develbpmentj and program effe^^ The data from these questions will 

assist you in determihing Hbw well ybur program is preparing students for jobs, 
how well students have perforined oh jbbs^ and how_ well supervisors are per ^ 
fbriPlng their respbnslbilitles regarding student supervision and evaulation. 
The form should be filled out by students' immediate supervisors and will take 
no more than 15 minutes to complete. 

Saggested-prbcedures for usage 

It is recommended that you provide this form to supervisbrs approximately 3 
weeks before the end of students' work experience^ An alternative is for ybu to 
have students deliver the form plus a stamped * self-addressed envelope In which 
employers can returnthe forms. Supervisors should be contacted by telephone, 
or if time allows i personally visited tb explain the purpbse of the form and 
request that they complete and return it before the end of the work experience 
period. Follbw-up any cbncerhs b>- problems noted on these forms as spon as 
pbssible. Discussions with supervisors are essential when any major criticisms 
are raised about coordinators* or supervisors' components of the CVE program. 



Suroma rl 2 1 ng- the data 

The statistical procedures described earlier are also suitable fbr sum- 
marizing the data on this questionnaire. You may use the mean and/or frequency 
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Supenrlsor Questloooalre 



Training toeeient (list of itflpmiblUtles and oUipttons of prograi partleipants) 



To 6e oo^leted by person raspooalbln for -_- — (atudent) learning writ 

experience* 



WyWIgMV 1191 MW wiFawWtwIl 

y. Or boaifiSBa agreed to partlotpitc in ttie CTE propi and; (o&icic one) 
_ i efaieft wfl sent (0 ua ^ Oe coordinator; 

- iatudent m aent to w by the ooortina^^^ rejection. 
^ tbe part-tlM atodent worker wa enroUad in tbe CTE progra.. 
atiident(s) caie to ua to find i Job ao tbay oould enroll In CVE. 

Student Orientation 

Uiat did yoii do to orient the atudent learner to your ooqiany and poUOiea 
M aU tbat apply). 

.2, — - Introduced to otiiar iiorlwai 
3. - Showed : 
_ Explained idiat studeDt^^learoer m ejected to do md not do aa an 

i, 

^ aoti»<^»^' 



5. How iicb tile did you apeiid bringing the atudent learner <^on board" 
(brientitlon)? 

■tnntea 

trainlMftaa 

6. Bow were you lnyot?ed in defalopient of the CVE student learner *8 wiitten 
tnpiig plan (Hat of taaka or pa to be perforiBed at your biialnea^j? 
(cbeckjne)__ : __ _ _ j 

Prepared plan for atudwt.: 
~ Inatruotor-ooordlnator • 

— - Prepared plan witii lnBtnidt(M'^wdlnat<^ and stiideiiti^ 

ieyiewtfd aid adjusted plan preaented by instruotor^ordlnator and 

atodenti 

— Bevleved ahl adjiuted plan praehted by atudent i 

- Seceived pli fro iw 

BID MOT myg a written training plan for atudent learner* 
_ Other (etpUln) - 

7. How imy tlw during to pnvrai did you review the training 

^.A^^^^^^^^^^^'^ 

8. Student^iearner? -y— 

9# Length of prograi (in lontba) 



10. How were yoii Involved lii tb^develbpirait of a written training agreeaent for 
the CWiatudMtMoW^^^^ one)::: 
. Prepared training agreeaent f^ atudent. 

Preyed training ag reeie nt with Ihatnictbr-coordinater. 

htpared twini^agreeaentfc^ 
_ levliwid aod adjusted plan presented by instractor-coordinator. 
DID lOr HtVE a written training agreifent. 



ill Did the inatroctor-^ordinator provide a student evaluation report forf? 
Ho lea 

12. If les^ bow did tbe instructor-ooordlnator asaist you? (check one) 
Did not asilat. 
— ?|wided iMtrwti«j» bbw^ 
... Prodded instructions and assiated is completing, 
t^ed le questiora and recorded results. 

ij. How Dany atiidjit ra^ subolt to the instructor* 
coordinator per quarter (9 weela) -per a^ent? 

% Do yoii revlw atiident mliition repbrta with the student? — Ho - lies 

15. Pleaae indloate how lany other workers you aie responsible for: 

3bhool"Work Coordination 

Ibte tbii fbllCMiiig iteia bh the abale prbvlded by circling the isbst appropriate 
response for your CVE student-eiployee. 



SO* 



P 



Onbertain 
0 



Agree 
t 



16. The 8tiideftt*iwher^i 

was auffident for the tasks required or tbe Job. 

17, the atudMt-iearne^ received inatniotion in the C^^ 
related olaaa lAloh overcaie on-the-job perfonance 
problaa. 

18, the:iMtrubtor-(K)0^ apent :an:apprppM 

of tlie at our business on coordination activities. 

19. The stiident-leiirher requirbd t)ie siie aiount of ly 
tiie for aupervialon as Jther eiployeea. 



Strongly 
Agree 

St 

SD 0 il I St 

SD D 0 t St 
SD 0 0 t St 
SD i) (I A St 



ERiC 24 



25 



!{hiHink ftawlfiMiiit ■ 3iiii Bitlitnil 

20. Tlil wH( perfttf td by tiK itudint RD of ^ 
irculnUoii. SD D 0 ISI 

2i« TlH Hork perfonsd idU tolp tlN studut to ob^^ 

Jot rinriDOi. SD D 0 t St 

22. lbs vork perfontd lAll help tbi otudtnt lo obtilolng 

futon Jobi. SD D 0 1 St 

23. tiie wrk perfontii nibiid tlw student to develop mj 

: ntgibUjobeUUo. SD D li t St 

2li« tbewrk.^rfuied jvbvided tjN ttudent idtb iDoreised 

responsiblliUes onr tlM. SD i) U t St 

25, The iwk poried reped uie of tbe atudenti (kills 

end knoMledge. SD D U t St 

26, Tile wrk perforied prorlded the student itltb tlie 
oppbrtuoit]f to observi blibly skilled lod ooipetttt 

eapl^ees. SD D II t St 

27, TIN CUE progrn bis belped b to redooe tbe oost of 

tnining new ei;loyeee. SD D D t St 

28, The C!E progrn bas helped in tbe reoruttient sod 

retedtloii of heu wrkers. SD D O t St 

29, Students bind froa tbe CVE progru bsYt proved to 

be very dpibli md ooipetint Rorkers, SD D II t St 

30, iwoi»iM:tfc.CT^^ been very 

sitisfaotorj to oar orpiittion. SD D (i t St 

31, I would eneourige other eoiiinles to provide 

students Kith writ experienea opportunities, SD D II t St 



Stiideiiyevet 



il 



For eiob of the folloulni abttlttis please rate bou ouch change (groiilh) m 
m in the atudent-wrker as a direct result of his/her involveBent Mltb the m 
prbgraa, 

S^lel Choose a value betveen 0 and 7. Use all eight scale values as 
apopriate. The ratings of 2 and 3 represent interaedlate levels betueen Hm ' 
pwth and KOpERtTE groHtb. Sloilarly, the ratings of 5 and 6 represent ' 
intenediate levels betwen HODEEtlE pith and SUBSTtNTUL growth. 

P i No Growth 
i : Kinor Growth 

2i 

3 ... .. 

<l t Hoderati Growth 

Si 

6> 

7 I Substantial Growth 

32. The ability to arrive for work arid appoihtaents 

ontiae. 0 t 2 j M 67 

33. The ability to follow ioatruotions related to work. 0 12 3 15 6 7 



31. The ability to ebiplete a Job in a thorough and 
reliable lanner. 

35, The ability to cooperate with supervisors. 

36, The ability to cooperate with fellow-workers. 

37, The ability to accept critieira when abown that 
soaething was done incorrectly. 

38, The ibility to find soiething useful to do when 
work is ooipieted or otherwise interrupted. 

3). the ability to be honest with supervisors and 
others. 

to. Tbe ability to eoaaunicate effectively. 



0 I 2 3 » 5 6 7' 
0 j 2 3 M 6 7 
0 1 2 3 1 5 6 7 

0 1 2 3 M 6 7 

01 2 3 M 6 7 

0 I 2 3 M 6 7 
0 12 3 0 5 6 7 
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distribution depending on the particular item. For items i through 15* a fre- 
quency distribution of the_ responses will provide you with a descrptive analyses 
of the information. For items 16 through 40 you should Use a measure of central 
tendency (i.e., mean or average) if you want to make cbfiiparisbhs between varibus 
worksites or derive an overall figure for each scales A frequency distributibh 
can be used for items where ybU wish tb see the distribtitlbn of responses. A 
blank questionnaire can be used as a Worksheet tb facilitate this process. 



When there are hb numerical values assigned to the response scale, values 
must be assigned tb theni,^ Values from 1 to 5 are suggested. Thus, strongly 
disagree would be rated as a 1, strongly agree would be rated as a 5. 
Gbmputatibn of the means for each of these items will give you average ratings 
for each question based on the total responses from work site supervisors. 
Caution must aVvrays be exercised in using means because it is pbssible for you 
to receive very high ratings on program effectiveness^ while there may still be 
Individual work sites with very poor ratings. In such cases* individual 
investjgatipn and appraisal is warranted since these low ratings may reflect a 
problem or perhaps simply a lack of communication* 



Coordinator Review of CVE Student Program Performance 

Rationale 

The coordinator role is the pivotal link in a complex process required to 
manage a quality CVE program. Of the irany responsibilities which a coordinator 
has^ perhaps the most important is the Job of providing feedback tb students ^ 
Feedback is essential to student growth and development. Withbut the khbwledge 
of hp»f they are performing, it is impbSSible fbr students to Siake meaningful 
changes In their behavior. Even positive behavibr-ibn a student's part is 
likely to deteriorate without some assurance that the behavior is indeed accep- 
table to others. Students need tb be rewarded for positive behavior as well as 
informed of negative behavibr* 

the purpbse bf the student performance review is to faciliate efficient stu- 
dent learning. While you are continually doing informal reviews, fonnal 
assessment bf students provides critical emphasis on the importance bf perfor- 
mahse and growth. By using the formal assessment system presented, yoU can 
check your perceptions against those of both the students' and their work site 
supervisors. 

Descriptj on^ of the^ jbrm 

TlJe coordinator questibnnaire: student data form (Page 2.9) contains 25 
questions. This form will require only five tb 10 minutes per student to 
complete. The form has been designed with two major scales. 

the Jbb characteristics scale will allow you to check your impressions of 
the value bf ybur CVE students' work experience's against their own and their 
supervisbrsl impressions. The student growth and development scale provides an 
assessment of how much growth you feel students have experienced as a result of 
participating in their program. Ratings on both scales can be compared with 
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Coordinafor OuisUohiiilres Student; Data 
Naoe of Stiiiieiit Learner to be Evaiiiated 



1. Deseripttoii of CVE staenta Job or pdaltloiii 



2, Ipproxiiate Dumber of eoployeea wrlclng in this faolllty: 
— 1-5 
II6>15- 
15 • 100 

- ^ lOOt 



I, The oQBber of uorkera reporting directly to the atudent-learners iaedtate 
SupertlSorlS . 

ij. Student wage at tine of entry into eiplopent waa (dollara per hour). 



5. Coopared to other vorlcera at this coa^y, the atudeiit'a iiage at the tiie of 
wtry lnteMoyBWt_^^^^ 

Equivalent to the uage of other writers idth ooiparable akill and 



— leas than the iiagea of other wrkera idth coip^^^^ aldil and experience, 
te nptravare of the vages of other workers at the tine student entered 
evploynent. 



Job^Sharaeteristiea 

Circle. the:reappnse vhicbBoatacciu'ately reflects. Job 
conditiOQ/sttuation for the CVE student you are evaluating. 



Sll 
Strongly 



0 



6. The vork perforaed enabled thia student to develop 
uhy nliiable job skiUs. ' 

7. The i^k.perforfled .t^ student m directly related 
to his/her career goals. 

Ii the uork perforaed^^^^^^ this student with increased 
responsibilities over tine. 

9. The inrk perforaed required ah appropriate use of the 
student's skill and knowledge* 

10. The work perforaed by this studint m of vtliii to 
the eflployer. 

il« The.vork perfoned.kept the student involved*-fev 
periods of inactivity. 



12. The work perforoed will help this student obtain a 
good Job reference. 



i sk 

Stroni 
Agree igree 

SD D 0 1 St 

SD D 0 t ~U 

SD D U ii St 

SD D (I A Si 

SD D U A Si 

SD D 0 A SI 

SD D 0 A SA 
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Student GrcHth ind Davelowent 

Fa; Ktlie follwlhg abllltl^ you 
UN iii tiiii student is i direct result of bis/her involvement with the CVE ~ 



Scale: Qwose i vilue hetueeli 0 sod 7. Use ill el|it scale values as 
apprbpriatev the raiirig^^ 

grovtb and HODESAlE groHth^ Similarly, the ratings of 5 and 6 represent Inter- 
udlate levels betveen HODEMTE groRtb and SDBSIiHTUiL growth. 

0 « ib^iwth:: 
1 : Hlnor Growth 

2: 

3« 

4 s Hoderate Growth 

6:: 

7 s Substantial Growth 



13. The abllitr^ eiiiinlcatMffeotl^^^ 0 I 2 3 H M 

jij. The ability to conduct a job interview. 0 I 2 3 M 6 7 

15. The abUlty to ooaplete a Job application. 0 1 2 3 H 6 7 

16. liw ability to CMplete a Job resiii. 0 1 2 3 I S 6 7 

17. The ability to conduct an appropriate job sesrcb. 0 1 2 3 M M 

i6. The ability to coiplete dusroci yslpunts in 

i thorough ihd nllable iaiinar. 0 t 2 3 < S S 7 



19. The ability to perfon basic nthentical 
oOBpatitions. 



0 1 2 3 M i 7 
20. The ability to ccuuoicate effeotlvtly in writing. 0 1 2 3 l| 5 i 7 



21. The ability to ociprehend and fbllov written 
iateriil and written instrubtibh. 



b i 2 3 n 67 



22. The ability te oie Mdla and other resburbes to find 

Job openings sftb opportunities. 0 12 3 15 6 7 



23. The ability to use aedia and other resouroes to uks : : : - _ 
effeotivi ciTSir decisions. 0 1 2 3 4 5 6 7 



24. tte ability to identic further^^ 

mM to idvnei in hii/hs< CVE oeospitibii. 0 1 2 3 <i 5 6 7 

25. Tbe_aUllty_to.identlfi the:^lls: andiiduoation 
needed for typical jobs such ss; welder, nurse, 

offiM lanager, asse.bler, secretary, Iswyer, etc. 0 12 3 4 5 6 7 
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student's and supenrlsoir's ratings since items similar to these have been 
Included In their respective forms. 

Suggested proeedures for usage 



You should complete an assessment of student performance at least once per 
^ear for each student who Is participating in the eVE work experience component. 
This SUiitnatlve evaluation can and should §e complemented by more frequent 
periodic assessments (these will be discussed later). 

This step is a critical process in a quality CVE program. You may also 
consider setting up a series of final interviews with each CVE student. Your 
evaluation of each student could be completed prior to this time and discussed 
with the student. You could also allow students to complete their evaluation 
form at this meeting. This would enable both of you to compare results and 
explore any meaningful differences. 



Student Program Assessment 

Rationale 

This step in the eVE ihfomatibn system allows ^ s provide feedback 

to coordinators regarding various aspects of CVE programs and work components. 
In addition i students are ask-id to evaluate their own growth and development in 
a number of key areas. This information will permit you to Idintify potential 
strengths and weaknesses In program operation, evaluite the effectiveness of 
work site placements, and obtain data regarding final program outcomes as per- 
ceived by student learners. This information can be cross-checked with your 
ratings and those of students' on-site luperv J sbirSi Hhile individual criticism 
of a program or job site may not be sufficient for reactibhi a response is In 
order when several student evaluations suggest a potential problem. 

This process will also be valuable to students s^ it gives them the 
opportunity to provide their own evaluation regarding their personal progress. 
This InforSatloh can be a bridge to stimulate discussion between you and your 
students regarding post-program strategies to strengthen weak areas or capita- 
lize on strong areas. Thus, students have a "second chance" to learn from their 
program experiences. Furthermore, since students are providing their own analy- 
sis of their growth and development, it is much more likely that they will be 
willing to accept suggestions from you concerning areas of weakness. 

Oescpjptlon^&f the form 

the student questionnaire (Pages 2.11 - 2.13) Is a three part instrument 
with approximately 100 qtiestibhSi The average student should be able to 
complete this questionnaire in less than 30 minutes. The questionnaire includes 
several items _ related to basic program processes and six major scales. The sca- 
les assess: (a) classroom instruction, (b) instructor-coordinator activities 
(s) quality of supervision, (d) nature of the job, (e) growth and development* 
and (f) program satisfaction. Several items on the growth and development scale 
are duplicated on both the coordinator questionnaire and supervisor questibh- 
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Queatioonaire 



loiir nil 



Student Enrolliept Proctdun 

I lis foriaUrlfltroduoeii to tte piirpoM and reaponalbllltlea of the CVE 

prc«rai^l {ctaok i^^ 
i. Cliaa flobedoibi^ 
2« iMtTlwtlcp aterlal cr andbuta, 

— Seolal oriactatlfla Matlag, . 

i Studut/prentCVI orienUttw 

Otiir; Saan'lbe 



Mor_to:igr ^llient In tba CTE progrii I m Interview by; (obeok aU 
that apply) 

Coiiaalflr 

— CfB oobrdinator . 

Ottar teao^ 

Otters 



8. Prior to iy onroUient in the CVE prcgftti ly parents wre oontaoted tv tba 
ooordinitor ite dtsoosaed the progru uttb tta. _ No las 

twatiWit JtWenfc wTfluttllwlOOS 



S« Did p paftlolpati In i fboatlonal studiUiE brganlatlon directly relattd to 
the CfE prosrai? g o 
lea 



TpaiflljgJlan i list of Job lialia/Funotldiis yoii are to perfbri od the Job. 

10. lev lire yoy tofolved In the derelopMt of your vrttten training plan? 
(dwoE oM response only) 
— BOi jOI MfE a written training plan. 
; . — leoelTed training plan prepared byjnstruotor^rd^tor. 
Prepared p m fttom tritflne nttn. 
Bmlfed training plan pre^ by on-the-job su^laor/Nployer. 
^ Prepared plan In oooperatlcn idth lostructor-qpordlnator. : 
^ Prepared plan in oooperttton idth instrootor-ooordlmtor and on-the-job 
iuper^aor/eiptdjir. 

If you had I vrlttenitrainl^ plin^ ^leise yioite the nuiber of tlies 
during a nine lonth prcvru yoa revleited the training plan idth your; 
tl. Inithiotor-doordlator? 
12. On-the-job supervisorj 

Did the training plan fonat require you to^ 

t3. lhdl(»te or Jstliate ywr oowstenoy/aklll levels before starting this 

: JoM: ^ *: :_Iee 

ill establtah ooipetenoy/aldU level goals? No ^ les 
tSi Bsmaybur personal progreaiperM 
^llo _^Iea 

Job Slti Orlentitlon 

16. it start of your er^lopnti did your supe^ you to other 

wkerar-snd explain ut you Mrs expieted to do and not do as an 
eiployee? 

— Tea - No 



men 



17. Hdv itioh tlM did the M-tt^ eiployer spend 
explaining your jobj the bualnessi ooipsny polioyj and so on? 
Nlnutss 



igeenent s Statenent of reaponslbllltlea accepted by the peraons 



Involved In your placenent experience^ 

18. Prior to beginning sy CVE Job I ms re(|ulred to ai^ a training aBreenent. 
Bo les 

19* Prior begl»lng iy CTE Job ly parent/guardian was required to sipi a 
training agreeient. _^No lea 

Prior to^beglhhlhg iy CVS Job I nvleved a training agreeaent with the folloMlng 
peraons; (check a_ll_ that apply) 

20. Parent/Guardian 

21. Coordinator 

22. — EnPloyer 

23* —Other. 

2^. iias not advised of wj training agreenent 

Belated" Iwtruc tlon 

Bate the folloidng Itens on the scale provided by circling the most appropriate 
response for your CVE classrooa Instruotion. 



Strongly 
sagri 



Ondeeided 
D 



25. The reading Batarlils used Hi tbi CVE clisi were easy 
for M to iiideratand, 

26. The latertals and Instruction provided In ly CVE 
oisa iere directly related to iy eiiployieht. 

27. The Nterlala and Instruction ;mided in ly CVE 
class helped le acquire aiaili related to |y work; 

28. The laterlils and iu^Uon pm^ cVE 
class helped le to acquire skUts needed for Korktng 
liltti people; 

29. Tte:iateriila:anl instruction provided In vy CVE 
class helped m to acquire the sUlla needed to 
find i Job. 

30. The Instruotico provided In ly CVE class hu helped: 
le to learn the types of stalls and eduoatioo needed 
fw a variety of Johsjucb aa: welderi nurses office 
lanageri aaaeibleri secretaryi laiQreri etc, 

31. The iostruetion provided in iy CVE diss has helped 
M learn how to jie Bedla aad^ot^^ reaourcea to 
find Job openlaga and opportunttlie. 

32. The intriMticn provided in iy CVS claaa baa bel|»d 
ie learn bott tp iueii^ otb«r resources to lake 
deolBlons ooncerntng the kind of work I mat to do. 

33* The instn^tiw imi^^ lyMclisi baa helped 
le to learn Jhat skills and farther education are 
needed to advace in iy ocMpitioh» 



Agree 
SA 



Si) b ii ii Si 

SD 0 ii t » 

SD D D I SI 

SD D U A SI 

SD D D I SI 

SD 0 U I SI 

SD D 0 I SI 

SD D U I St 

SD D. U 1 Si 



totinetor » Coowllaitsr 



lUMJf the Job 



iiU the fpUoiilQgitw 9D the eoile provided by otroltog the rat ipproprUta 
reapoQse fcr jour intraetor-ooordlMtor. 

Urn Serater Quarterly Moatbly Meekly 
I S Q N H 



% BitplaiiMd the C?B prograi poUolee l«Bt I m 
expected to do and not do). 

35. FrovlM related puroci lutmtlcn vhloh 
ilprbved «y bn-tbe-jbb jterfonanoe. 



H S Q H H 

VMM 



36. Provided augKestlcoe to help ie liprove ly Job 

aUlU based upon his/her ofl-tbe- job obaervatlODS. H M M 



37. SeqQlred i repot of v on-the-job aotlfUlu 
COM every: 

3B. Itforied le of bov I KB perforilng on-tbe-Job 
ODoe 



R S Q H 8 

If S Q H V 

39. Belped le solve problem I had on-the-job. H S Q H H 
Sevlmd with M the mlii^^ 

by iy oihtte- job 8iq)crvl8^ i MM' 
4t« Hidi iiprvisory visits (on-the-job calls) to assist 



and/or evaluate iy perforaanoe* 
Qmllty of aupervlston 



i 2 Q M H 



Kte the fbllciringitett bii the sttle p^ohte^ by olroling the lost, appropriate 
response for your cn-tba-job supervisor. 

lever Seldoi Oooaslonally Frequently Uvays 

ISO FA 

liiswred iy questions^ I 3 0 F 1 

^3. Provided clear mrk dtrecttCQS. 1 M M 

W. Provided boN to do it instructions when I ms given 



a task that ws oev f or le. 
US. Told ie hbv I wis perfcriiiig oihthe-job. 
il6. Spoke to le ttforially oo-the- job. 



N S 0 F i 
1 S D F I 

jj M F t 



VI, Provided suggestions to help h iiprove ly job skills, i 5 0 F i 

H D F I 



US. Beld M to the saw standards of perfonanoe u 
regiilir eiplbyeM In siillar jobs. 



CoHwoloated vbat the perfonanoe standards we _ _ 

for ly Job. H S 0 F A 



Rato the f611(Wlhg Items on the scale provided by olroling the rat appropriate 
response for your CVE job. 

Stroagly strongly 
DisagrH disagree Undecided Agree Agree 
Sb b U A SA 

50. The vork I perfbnied of ialiie to SD b M SA 

$1. The mrk.l perfonied will help le in obtHnlng 

a job referetioe. SD b ii A SA 

52. tta vork j perfoned idll telp 16 

futiffCjollVt SD D 0 A SA 

53. nie wrU pwforied tolpedie tod^^^ 

valuable job sldlls. SD D U A SA 

^.mU perfchied m 

oareergoal.. sM D A SA 

$5. The vork I perforied helped ie decide on iv career 

goal. SD D 0 A SA 

56. The wrk I perforied oiused ie to ohioge iy cireer 

gMil> Sb b M SA 

57. The wrk I perfoned helped le decide to seek 

additional education relative to iy ttreer goal. SD b 11 A SA 

58. Ite tnrk 1 perforied vu prlwily a source of SD D D A SA 

59. Hbrk I perf 6ri«i M 

people. SD D D A SA 

60. The vbrk I perforied provided ie vith Increased 

repsotsiibilities over tioe. SD b U A SA 



fir. The «ork:rperfcriid required le to use iy skim 
. and Inovledie. SD b ii A SA 

The Nork I perfoned involved considerable tile 

without thing! to do. SD d u A SA 

63. Ttevorki:perfonedHUBore satisfying tte^ 

going to stteci^ SD ,D u A SA 

The wrk i pcrfmed ptve ae a sense of pride in 

ly accci^ishients. SD D U A SA 

65. the work i; perforied helped M develop good iK)r^ 

habits. SD D M SA 

66. The work I perforied provip ie ah opportunity to 

observe a highly skilled eiployee. sM D A SA 

67. Thi W(fk I pR'fcned vis aocoiplisbed with friendly 

and booperative co-workers. Sb b u A SA 

66. The work i pfjffonid provided ii «ath a ohall^^^ SD D u A SI 
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rr«r nob or tt» foUwiiii 151111113 pleui riU Dm moh ebinse tgrgwtb) you 
; wpiiiwoid u i dlnet rtmilt of your lorolmnt idtb the WB progru; 

i. Snlt: :diogN:i vHoi l»im 0 Sitd 7. Dm ill elgbt scala viliies la 
,: ippmi^; Tba ratliigii of 2 iiid 3 i^riseat loteriediite lawla betineo ml 
; , irwtt ini MBElll! g««th. SliUirly, tho taUngj of 5 m 6 represent Inter- 
MdUU Iwila bttNeeo MUms irotftli ind SDBSI^^ 



OtMoGroifth.. 
1 < Mfisr OroBtb 

i I Hodente GroKtb 

5t 

(i 

7 1 SuteUfltlil Grcvtb 

69. Ibi iblUt; to iitlti f^ dork and appblbtnenta 
dntlie. 

70. tte ability to folloH Intraotloaa ralatod 

tOHfi'k. 



71. !he ibUlty to onplata a Job tb a tborougb 
iBdraltabior 



72. Ibi ability to ooopvata idtb aoperrtson. 

73. Tbi ibUlty to bbdperiti tiltb falloij-wrlnra. 

71. ^ability to aooaptorltloia dm ihoRO 
that I ban dOH loiitblaj woii|. 

7S. IbLtiiillty to find aoiethlog uiaful to do 
tdm all ly wrk ii covlttad. 



75. Tba ability to be bonest with ly eiployar and 
otbera. 

77* ibUlty to Miiileita iffiotinly illtb 



78. The sbiltty to oonduet a job inttrvieir Kith 
aiieip* 



79. Tb« ability to boipliti a job applioitloB. 

ft. tin ability to ooipleta a job raaiae. 

61. Tbi Blituty to find plioia to look for ilork. 

82. The ability to talk to potmtial eiployera. 

ff}. Tbr ibility to pursue aalf-nploymt, i.a. start 
ly m butlMss or work for lyMlf. 



0 1 2 3 * 5 6 7 

0 12 3 15 6 7 

0 12 3*567 

0 1 2 3 * 5 6 7 

0 1 2 3 * 5 6 7 

0 1 2 3 * 5 6 7 

0 1 2 3 * 5 6 7 

0 1 2 3 * 5 6 7 

0123*567 



0 1 2 3 * 5 6 7 

0 1 2 3 * 5 6 7 

0 1 2 3 * 5 6 7 

0 1 2 3 * 5 6 7 

0 1 2 3 * 5 6 7 

0 1 2 3 * 5 6 7 



Frogru ilBViaii 



!!*J?U«4«.i!»«tibM;w^^^ andopinionaabootthe school 

pr«gru^ CVE NiH'k:«xperieDee and soae aMltloail iteis. Tbis inforiatlbii iiill 
be belpfol is nkliii prograa iajx'ovelenls. Please tblnk about these questioos 
oarefully and answer then as booestly as you can. Use the scale below and 
oirole your response to each question. 



Very 
Sesitivi 

n 



Negative 



neutral 
I 



Sooeuiiat 
Positive 

SP 



Very 
Positive 



84. Ny feelings about tbe total high s^ol progru are; 

65. Hy feelings about iy io-scbool CiiE classes are; 

86. My feelings about iy oh-the>jbb CVE wrk are: 

67. Hy feelings about pursuing eaployaent in ay CVE 
oeoupatioo are: 

86. Hy desire to look for work after high sebbol is: 

89. desire to pursue further education after high 
school is: 



VN SN 8 SP IP 

VN SK N SP VP 

VN SN li 5P VP 

VN SK R SP IP 

VN sii li SP VP 

VN SN N SP VP 
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riaJre so that a comparison betMeen the Items can be made. This parallel design 
will enable coordinators to assess the validity of students' ratings. 



Stt gqested procedures jgr^usa^ 

Assuming that periodic performance evaluations are being conducted for all 
students, students should be Instructed to complete this form apprbxiraately two 
weeks before the completion of their wrlc expeHehces. -This schedule tak^ Into 
consideration that most of their work ex(«r1ehce placement has been completed. 
The items on this questionnaire focus on many issues that students will be best 
able to answer after they are *#en into their CVE work experiences. 

You may chbbse to allow students to take the form home to complete or to 
have them complete the forms during school time. Individual appointments can 
also be scheduled with students to compare your ratings with students' and 
supervisors' ratings. 



Periodic Assessment of Student Progretm Performance 

Rationale 



CVE processes typically^ invblve periodic assessment of student-learners by 
on-site supervisors j as weir as-assessment by instructor-coordinators. Assuming 
cbbrdiriatbrs are fbllbwing common practice, regularly collecting and reviewing 
perfbnnance ratings as a part of student-evaluation and grading, this section 
outlines how this information can be used to demonstrate program performance. 
In the event that a local rating sheet is not In use, a suitable rating sheet is 
ehclbsed and selected procedures for usage are highlighted. 

Bescriptibn of the form 

the periodic rating sheet {Page 2,15) is a one page form which can be 
completed in less than 10 minutes. It is designed tb be filled but by you and 
^ur worksite sujJirvisors. The inforroatlbn oh this fbrm can be plotted chrono- 
lOfically as a weans Of charting individual stedent achi^^ growth over 

the time of their worksite placement. (The authors recognize that more detailed 
performance rating sheets and/or training plans are available. Hopefully, you 
are using a more comprehensive system.) 



Sug gested pr ocedares for usage 

Peribdic rating sheets should be completed for each= student at least once 
per grading period and once per month is preferrablis Supervlsbrs should be 
Informed as to when reports are to be returned and about prbcedures they should 
follow when completing this fohn^ 



It may be difficult to convince spe supervisors to compU return 
these forms. To overcome this prbbl em you may have to explain these ratings 
fonns personally^ In some cases you may even need to periodically "assist" 
supervisors in cbmpleting the fbrm. It is recommended that you: (a) review 
these ratings with students, (b) explore any potential problem areas, and ^c) 



ERIC 



2.U 



38 



Ferlodio Rating ^eet 



Grading Period 
Prom: 



To: 



Haffle of Trainee: 
Job Title: 



Business Firm: 
Department: 



Number of Times 
Absent from work: 
Tardy to work: 



PUPIL'S PROGRESS REPORT 

Rir^G : Below you will find an evaluation scbeme designed 
to m^tare the student's lei^l of perfbxnnanoe in seven 
categories. Please cirole tl^ number idii^ best represents 
the student ' s level of performance for each- category • the 
rating that you give ^11 directly l^luence the student's 
class grade, so please consider your ratings carefully. 

Thanic you. 



t = Unacceptable 

2 = Very Poor 

3 = Poor 

4 s Acceptable 

5 = Good 

6 = Very Good 

7 = Excellent 



1. COHDUGT 



2. EFFORT 



Conforms to company^ p^ and procedures 
as to behavior, dress, and hours of work. 

Puts forth effort needed to complete 
work in a thorou^ and reliable manner. 



3. Fmjgjg Work is completed within a reasonable time 
ASSICaiHENTS and with a minimum amount of supervision. 



COOPERA- 
TION 



5. QUALITY OF 



6. LEARNING 

7. ADJUSTMENT 



Works well with fellow anployees and 
super^sbrs. 

Work performed is^n^ accurate and 
meets company standards. 

Progress or change in Job skills since last 
appraisal. 



Shows ability to accept direction and 
criticism from supervisors and others. 



1 2 



1 2 



1 2 



1 2 



1 2 



1 2 



1 2 



3 

3 

3 

3 

3 

3 

3 



4 5 

4 5 

^ 5 

^ 5 

4 5 

n 5 

4 5 



6 

6 

6 

6 

6 

6 

6 



8. OVERALLz 

PERFORMANCE 1 2 3 4 5 6 



7 
7 
7 
7 
7 
7 



It will be helpftal if yea will comment on the following: 

1. Areas where improvement is needed: 

Skills Personal Traits 



Attitudes 



2. Suggested plan for improvement: 
On-»the~job 



Ih-school 



Supervisor: 



Instructor -Coordinator : 



Date: 
Date: 



PLEASE USB REVERSE SIDE OP SHEET FOR ADDITIONAL COMMENTS OR QUESTIONS. 
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address any student and employeif questions or concerns to maximize the benefits 
of this learning experience^ 

Suiiimarizinq theilata 

z^TBe most valuable use of info^^^ these forms is the creation of an 

accurate record of student progress. This is accomplished by plotting indivi- 
dual students ratings each time you have periodic rating forms completed* Page 
2,17 is a worksheet which you can use for this purpose* Toti may wish to have 
Students plot their own ratings. There is no need to make numerical conver- 
sions. Simply indicate: each student's name i the date the assessment was 
completed* and the ratings^ At the end of the year, growth oh each item and an 
average growth figure can be calculated^ 



Training Plan Evaluation 



Rationale 

-|n the operation of CVE programs the development of individual Studeht 
training plans Is always recomminded and assumed* Unfortunately i a major criti- 
cism of CVE is that training plans are not used* and consequently CVE is viewed 
simply as release time for work. 



A training plan sunroary can enable the identification of tb^^^ 
lity which students have achieved in regard to-their training plan activities. 
At the least this Should reflect students^-perceptions of the their own ability. 
The SuiSiiary is inbre^werful if it includes supervisor ratings. If limited 
growth occurs in cbiimon skU can look at your CVE 

processes to identify potential causes. This information can also assist you in 
your ongoing efforts to identify quality placement sites. 

Bescriptloh of the form 

The training plan suirmary worksheet (Page 2*18) is a Simple one page form 
which allows Students to rate up to 25 activities or tasks that are specified on 
their training plans. For each task* students are asked to rate or record their 
pressRt skill levels This fsrin assumes that students have training plans and 
that training plan learning activities have been specified. The information on 
this worksheet should be competency-oriented and focused upon specific 
skills/knowledge related to students' employment and classroom learning. This 
information is not expected to duplicate information on the student question- 
naire, but will serve as a supplement to it. 



Suggested procedures for^age 



CVE students are normally involved in the develbpent of their training 
plan. It is important that students understand the major actiyitiM which 
they will be evaluated since this will help students remember the tasks for 
which they are responsible^ The Training Plan Summary Evaluation form should be 
given to the studeht to complete. 
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Sttadent Progress Sheet 

Name of Trainee -- - 
Name of Rater 





tetir 


IgS : : : : 


Date: 














- 














1 • Conduct 




























2. Effort 





























3- Assignments 






— 


— 

















































5> Quality of jferk 




























4^ — Learning 




























7* Adjustment 




























8. Overall Performance 




























9i Abaenses 




























jfii T»dy 
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_ . Training P3;ian_ 

_ The purposes of this worksheet is tb.sunmarlze your acooopilshm^ts on your 
trainings plan learning activities « Sou may have called these aettvi ties jobs or 
tasks. To complete this worksheet you wilt need a copy of your training plan. 
Please obtain a copy of your-tralnlng plan and then follow the steps belowi 
Step 1i Rate jfour present leyei of skill for each activity on your 

training plui by circling the appropriate number on the scale 
provided lAere: 

1 = No opportunity to perform aptiyity 

2 s Observed others perform activity 

3 s Can perform activity with supervision 

4 = Can perform activity without supervision 
5. Can perform aotlvity and Instruct others i 

Example Item 



Trainings Plan Aotl vity 

1. Campiete time card 

2. Take telephone messages 



Activity: Description 



Scale 
2 3 4 
2 3® 

Scale' 



1i 

2, 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

2b. 

21. 

22. 

23. 
211. 
25. 



2 


3 


U 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 


2 


3 


4 


5 



Step 2. 



Summartre your self~ratings by counting the "1»3 you circled and 
recording this number in the siace provided at the bottom of this 
page. Count the ^2^b and record, *'3*'s, ^^^s and ^5^3. 



1 

No 

Opportunity 



J L 



Observed 



] c 



3 

. With 
Supervision 



Without 
Supervision 



5 

Con 
Instruct 
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SuhinarlxliuM^e^aata 

= Tfie training plan summary worksheet is simple to complete aild students 
should perforin the step themselves. To summarize the accomplishments of all 
stiidentSj assign a value to each student's worksheet arid then compute the 
average of all of the performance ratings for your students^ 

In order to create a score for each worksheet simply multiply the number of 
responses in each box by the value |l-5) assigned to each box and divide by the 
total number of responses * This will give you an average skU rating for the 
students SuDinirig all of the student scor'»s and dividing by the total number of 
students will give you an overall average score for the training plan learning 
activities^ 

It inay also be useful to prepare a frequency distribution of your students 
average skill levels. This will allow you to comment on level of skill or 
measure of growth. 
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STEPS IN THE CVE INFORMATION SYSTEM 



STEP ONE-SELECT! ON OF KEY PROGRAM OUTGOHES 



k mm\i mm DisTi?iByiED 

B. bUtCOME FORMS SUMMARIZED 

C. KEVQUreaMES PRIORITIZED 



STEP TWG~DATA GOttEGTION 



A. MRy^ FOLLOW- UP OF PRIOR CVE SIUDENTzGRA^^^ 

B. SUPERYISDRREyiFfl' OF EYE STUDENT PROGRAM PERFORI^NGE 
e. eOORDlNATOR REyiEW OF CVE STUDENT PROGRAM PERFORMANCE 
D. STUDENT PRKBRAM ASSE^MENT 

£. PERIODIC ASSESSMENT OF STUDENT PROGRAM PERFORMANCE 
F. TRAINING PROGRAM EVALUATION 



STEP FOUR-INFORMATION DISSEMINATION 



A. THE ADVISORY COMMITTEE 
B SCHOOL eOMMiTTEE 
e. EMPLOYIRS 

D. PARENTS 

E. THE COMMUNITY 
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STEP THREE 



ANALYSIS OF PROGRAM OUTCOMES 

: In the first section of this Handbook tHe key butconies valued by cobrr_ 
dlnatbPSi advisory cbimnittee members^ school boa members ^ and others wire 
Identified^ Now these outcomes should be related to the appropriate summary 
data from the infor^tibn system^s yaridus q^^ By matching each of 

the selected outcomes to the most applicable "questions will be able to 
assess the extent to which you have accomplished ^ur objectives. For ease of 
analysis you may wish to select only the 16 most important or highest ranked 
outcomes. 



^^Ijnce this may be your mathematical value for 

program outcomes, this information form the baseline for subsequent program 
assessments. By tracking program outcomes, you will be able to determine 
whether or not your program performance is stable or shifting from one year or 
program assessment cycle to the next^ 



Summary and Transcriptibn of Questionnaire Responses 



l^^e first step in analyzing program outcomes is to transcribe the mean 
ratings or other applicable data (e^g^, percentages from the student follow-up) 
frqm each of the appropriate questionnaire items to the outcomes evaluation 
worksheet (Page 3.2). A total of 615 item values will need to be transcribed. 
Most of the means for these jtem^ already have been calculatedi however, in 
some cases the mean scores may need to be computed. 

While the key outcome questionnaire had 33 outcbrnes listed, there are 26 
outcome matrix sheets. If any of the retiiainlng seven butcomes are selected for 
analysiSi you will need to Obtain the apprbprlate information from your school's 
records. The seven outcomes which are treated independent of the CVE infor- 
mation system are: 

1^ increased CVE student attendance rates. 

2. increased 6VE_studentperforman^^ in all classes. 

3. reduced CVE student dropout rates. 

4. cost-effective vocational education programs. 

5. reduced Juvenile delinquency and crime. 

6. reduced sex role inequities. 

7. Increased employment opportunities for minority, disadvantaged, 
and handicapped. 



Select Key Outcome Reports 

The next step is to select the key outcome reports jAppendix I) that 
cbrrespbnd to the items selected for analysis. |ach report has a place l^r 
recording the values from the outcomes evaluation worksheet and includes a 
description of the outcome to be evaluated, a description of the relevant data 
itams, and the scale values that were used by individuals completing the 
questionnaire. 
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eUTeOMES EVALUAtlbN VlORiCSHEEf 



STUDENT 
qtJESTI6NNftIRE 
ITEMS 



31 



32 



33 



53 



55 



56 



^9 



^5 



72 



73 



75 



7a 



79 



80 



81 



83 



84 



88 



89 



Mm 



CdOROINATOR 
^JEStlONNAIRE 



le 



J3^ 



44^ 



45 



46 



47 



19 



20 



21 



4i 



24^ 



25 



RATING SHEET 



MEAN 



SUPERVISOR 
gOESTfONNAiRE 
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20 



23 



27 



28 



30^ 



42^ 



33 



35 



36 



38 



39^ 



TRAINING ^ 
IJtAN^SUMMAR*^ 



Average number 
of cornpetencles 
H?er student 



Average skill 
level for of 
competencies 



MEAf 
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Compare Actual Against target Values 



The final step Is to compare the values listed for each butcoihe against 
target values. Although no "values" will exist the first time through this ' 
process, it is likely that you villi have some expectations about what-level - 
these values should be j This "intuitive feeling* of what you think your program 
values should be* can be measured against the reality of what they are. This 
will help you to realistically determine what standards you want to set In the 
future— a clear targets 

If values are substantially different from "desired values," you may need to 
look more closely at program processes and input questions in your Information 
system. Of course, it is always possible that goals are too high. When results 
are better than goals. It may either be time for you to congratulate yourself or 
to raise your goals to more appropriate levels. 

The final decision regarding outcome target levels is one that you should 
discuss with their ^^ur adminlstfation and advisory coiSiiittee. The appropriate 
groups should each receive a co|^ of the selected outcomes reports and suf^ 
flcient time to analyze this ihfbniiatibri prior to meeting with you as a group. 
Let them know in advance that the purpbse of this meeting is to review the 
information and to set realistic outcomes target levels for the CVE program. 
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STEPS IN THE GVE INFORMATION SYSTEM 



STEP ONE~SELECTION OF KEV PROGRAM OUTCOMES 



fl, mmm forms distributed 

B. dUrrahE FORMS SUMMARIZED 

C. KEY OUTCOMES PRIORITIZED 



STEP TWO—DATA COLLECTION 



A. YEARLY FOLLOW- UP 0/ PJIORCYE STUDENT Gl^DUftTES 

B. SUPERYI^R REVIEW OF^VESTUDEffTPR^ PERFORMANCE 
e. CeeRDlNSTBR REYIEWBF EYE STUDENT PROGRAM PERFSRMAfCE 

D. STUDENT PMGiWM ASSESSMENT : 

E. PERIODIC ASSESSMENT OF STUDENT PROGRAM PERFORMANCE 

F. TRAINING PROGRAM EVALUATION 



STEP THREE- ANALYSIS OF PROGRAM OUTCOMES 



A. SUMMARY ANDTRANSeRlPTIOftOF QUESTIONNAIRE SCORES 

B. SELECTJdpF KEY OUTCOME MATRLCES 

C. COMPARISON OF ACTUAL VS. TARGET VALUES 



3. VQia SQIBlSIIDaQII^ 



ERIC 
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STEP FOUR 



iNFORMAtiON blSSEMINAtlON 

Public relations for school programs Is an Issue that Is oftin overlbbiced 
or nuishandled In educational systems* Da ppir jl9645 notes that "everyday* 
routine and sometimes dreary public relations are carried but Ihcbmpletely or 
Incorrectly In most school systems" tp. V)^ There are two reasbns fbr this: 
Firsts many educators do not see public relatibns as part of their jobs, and 
secdadi many educators have little or ho knowledge of how to conduct public 
relatiehs activities* 

In recent years^ public school systems have come under increasing attack. 
The litany of ^failures" has become only too well known to administrators j 
teachers^ and professional educators. While it would be foolish to lay all of 
the blame for these failures on a lack of public relations efforts, it seems to 
be true that pur successes have not received equal media coverage* Whether 
this is because our successes are not as substantial or as dramatic wilU 
perhaps, never be known. Not until educators accept the fespbrisibllity for 
informing the public of their successes will ah accurate picture bf educatibhal 
programs reach the public eye* 

this section is not a "how to" manual oh public relations.: It will address 
some of the cbnstituencies whbm cbbrdlnatbrs should i^ 

programs* Six guidelines adapted from fjbHc Relat4ons for Educators by Dapper 
(1964) provide a central focus to coordinators' efforts. These guidelines are: 



1. Good public relations efforts begin with the premise that the public has 
a right to know all the facts— not Just the ones you think they should know. 



2. A good product precedes trying to sell it. If a, program is not dbirig 
what it should be doing, than don't bother to advertise it* 

3. A program does not have to be perfect, hbwever, don't try to hide Its 
inadequacies. 

4* A public relatibns program should have long term and ''lofty" goals. 



5. The long-term goals for a school system or program should determine the 
thrust of public relations efforts. Public relations should serve education 
and hot vice versa. 



6. The aim of public relations is understanding. People shbuld think aoout 
programs and to be encouraged to suggest ways to improve them. 



The Advisory Sbmmittee 



An advisory cbramittee is one of the most important features of a CVE 
prbgraiSi Johnson (198y found that advisory committees were one of the five 
major determinants of positive program outcomes. Programs using committees 
obtained Information which lead to higher levels of student satisfaction and 
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higher placement rates, however, research has also sho»n_that it is the level 
of involvement of_the copiittee which determines their effectiveness and not 
merely the existence of these committees. 

In order for advisory groups to be effective * they should receive inform 
nation from coordinators concerning program strengths and wealcnesses.- It is 
important that you present this infonSation in a manner pat 1^ easy to 
understand. Many of the suttmaries which you have^prepared from your question- 
naires can be used as a basis for providing Information to your board concerning 
program effect! vehessi At the very raLlnlmum* the ratings from Outcomes Sheets 
should be provided to advisory group members. Experience has shown that this 
information will be better received and more easily understood if it can be pre- 
sented in person. This will allow time for individuals to raise questions and 
also give you the opportunity to clarify major issues and problems. 



School Officials 

School principals and superintendents are the two roost important persons 
with responsibility for the day-to-day operations of school systems. Several 
studies (Benson, 1982 iWubbenaj 1980; Lloyd, 1976j-have emphasized the need for 
school administrators to be responsive to and-responslble for the overall ne&ds 
of CVE prografflSi Gertainly one of the keys to Insurtng their involvement is a 
systematic effort to provide them with regular feedback regarding program opera- 
tlonsi The feedback which you provide will serve several functions. Most 
linpbrtahtlyi it will inform administrators about the specific goals which you 
have established for your eVE program. This will allow them the opportunity to 
challenge these goals. The surfacing of differences can be a positive step 
towards Insuring that school administrators are behind your efforts. 



Another positive feature of providing feedback Is that it serves as a 
vehicle for allowing officials to "buy into" EVE program goals. Numerous stu- 
dies have shown that active involveinent is a key factor In the development of 
coninltment. By keeping school officials advised of problems and concerns, by 
Infbrming them as to the status of program efforts, and by acknpwleging 
program strengths and weaknesses i you will be creating commitment to your CVE 
programs^ However i one must distinguish between passive involvement and active 
Involvement. Active involvement^l^ and requires that you also 

be open to guidance and suggestions. If you only advise and inform cbramittee 
members, then you will not have created the process necessary for eommitmeht to 
occur. 



Employers 



It is important that you infonfi participating ^ployers as to the outcomes 
of the coordinators' program efforts. Although you have been actively working 
with employers, they may have only a partial perspective of what a CVE program 
Involves. Since employers probably have been working with only one or two stu- 
dents, they may have a view of the "trees," but not the "whole forest." 



Using the information collected from the questionnaires, you can provide 
employers with a picture of your overall program objectives. In fact, it is a 
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food idea to; sUn theft off at the very Beginning of their participation with a 
list; of the key butcbftes identified. This will give them a broader perspective 
bh what ybu lire trying to accomplish and of the relative importance of the 
varibus gbals^ In addition, you can obtain |if you have not already done so) 
emplbyer opinions as to the relative merits of the individual outcomes iden- 
tified. Again, this can be a process for creating commitment and support i'or 
your program. 

Parents 

The influence of parental attitudii on children is evidenced both in _ 
fblklore and scientific researchi Indeedi parentsl influence Is so pervasive 
that educators are bftenprbnetb proclaim that they can dp nothing that will 
offset the sometimes negative attitudes whlch-chlldrenbrlng^f^^ 
environments^ Educators frequently ignore the^ct that parents must and should 
have a role In educatibnal systems. Unfortunately, the National Coinnission on 
Secbndary Vocational Education (1985) in Tlie Unfjjil shed Agend a makes no iitention 
of this issue. 

ebnrad and Hedln (1981) identify 13 items which most contribute to stu- 
dents^ growth. Of these top 13 items, parental and peer influence ranked 
seventh in importance. Hubbena (1981) in his study of quality GVE programs ^ 
emphasized that school staff should include contact with parents as a regular 
part of school programs. The purpose of th 5s cbntact is twbfoldi (a) parents 
can better understand the goals and purposes which coordinators are trying to 
accomplish in their CVE programs i and (b) coordinators can gain a better 
understanding of the heeds and circumstances which might affect the involvement 
of their CVE students. 

Parents can bMome invo^ In CVE programs at the start of programs by your 
Ihcludihg parent representation on the advisory council. Parental input for the 
selection of program objectives can also be solicited by sending outcomes rating 
sheets home with CVE students. After summarizing parental goal s»j^you can com- 
pare these goals with those of your advisory coramittee members. Summaries can 
then be send to parents, along with an invitation to see you if they have any 
major disagreements or concerns. 



Time all owing I it could be very beneficial fbrybU to meet with the parents 
of your CVE students * This wbUld provide an opportunity to obtain a betti r 
understanding of any cbhcerhs that parents m^^^ have. This would also give you a 
chance to develop a better understanding of your CVE students. 

iach of the suggestions above are offered as strategies to address the 
program Information needs of parents. These activities can-be supplemented^ but 
should not be supplanted by sending written summarres of CVE students' progress 
reports home to parents. You can use data collected frbifi perlbdie rating sheets 
to provide parents a summary of their child's performance bh a regular basis. 
Summaries from the initial goal assessment (step bhe) could also be made 
available to parents at the start bf the program so that they would have a 
better idea of your prbgraiii gbals and bbjectives. 



At the end bf their students' involvement with the CVE program, you might 
select some of the data which you feel Is most relevant and make this infbr- 
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mat Ion available to parents^ Too should also consider sending a program^ 
evaluation to parents and allbwiog theni to rate_their involvement and satisfac- 
tion with the GVE prograSi aszwell ais their perception of their child's growth 
and development during the CVE program^ 



The Community 

This final category includes a diverse array of constituencies who have not 
already been addressed. In some communities, other groups may have a strong 
influence on eVE programs. When this is true, an effort should be made to 
advise^ infornij and solicit input from the respective groupts) concerning 
program performance. This category includes: school beards, local labor 
unions, parent-teacher organizations, citizen groups concerned with school 
quality, and tax-payers, tfhen key groups are uhih formed about school issues and 
needs, they may feel little commitment to either improve or support nontradl- 
tional school programs. 



Conclusion 



The outcome report forms, questionnaires and other materials provided cart 
be used as tools for Informing your constituencies. For instance, you cbUld use 
the outcome report forms to 'generate transparenc which could then assist you 
in^ meeting- or other information session with parents^ advisory board or other 
community groups. Or you might Include these forms in a written report 
describing your program and its accomplishments and make these reports available 
to key individuals or groups in your community* 

The strategies that you select to communicate with the groups noted above 
are subject only to your imagination, Hhile we are not advising that you become 
a public relations expert, there is undoubtedly a time and place for you to use 
the media to effectively inform the public as to the operation of your CVE 
programs. Television^ radios and press coverage are also avenues that can be 
explored* Keep in mind that the "media" are not going to extend coverage to 
educational programs and Items which are boring and unimaginative, Nevertheless, 
with a little knowledge of public relations and an interest in leafntrig how to 
go about doing it, you can wisely and appropriately use the media to keep the 
public aware of and Informed about your educational endeavors. 
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APPENDIX I 
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dUTcoriE *i 



SKILLS AND COMPETENCIES 
FOR A SPECIFIC JOB 



TRAINING PLAN SUMMARY 



AVERAGE NUMBER OF COMPETENCIES PER STUDENT 



TRAINING PLAN 
SUMMARY: 

AVERAGE SKILL 
LEVEL FOR 
ALL COMPETENCIES 



1 = NO OPPORTUNITV TO 

PERFORM ACTIVITY 

2 = OBSERVED OTHERS 
^ PERFORM ACTIVITY 

3 = CAN PERFORM ACTIVITY 

WITH SUPERVISION 

4 = CAN PERFORM ACTIVITY 

WITHOUT SUPERVISION 

5 = CAN PERFORM ACTIVITY 

AND INSTRUCT OTHERS 



ERIC 
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OUTCOME *2 



Skills AND GOriPETENCIES 
FOR A 
FAMILY OF JOBS 



STUDENT 
QUESTION 
53 



I = STRSNSLY DISAGREE 
2= DISAGREE 
3= UNCERTAIN 
4= AGREE 

5= STRONGLY AGREE 



THE WORK I PERFORMED HELPED ME TO DEVELOP 
MANY VALUABLE JOB SKILLS 



COORDINATOR 
QUESTION 
5 



1 = STRONGLY DISAGREE 
2= DISAGREE 
3= UNCERTAIN 
4= AGREE 

5= STRONGLY AGREE 



THE WORK PERFORMED ENABLED (THISJ STUDENT 
TO DEVELOP MANY VALUABLE JOB SKILLS 



SUPERVISOR 
QUESTION 
23 



1 = STRONGLY DISAGREE 
2= DISAGREE 
3= UNCERTAIN 
4= AGREE 

5= STROr LY AGREE 



THE WORK PERFORMED ENABLED THE STUDENT 
TO DEVELOP MANY JOB SKILLS 
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OUTCOME 



ABILITY TO CONFORM 
TO 

TYPICAL EMPLOYMENT RULES 



STUDENT 
QUESTION 
65 




1 =stroNgly disagree 

2=disagree 

3=uncertain 

4=AGREE 

5=STR0NGLY AGREE 



THE WQRK I PERFORMED HELPED ME 
DEVELOP GOOD WORK HABITS 



SUPERVISOR 
QUESTION 
32 



0=N0 GROWTH 
1= MINOR GROWTH 

2= 

3= 

4=M0DERATE GROWTH 

5= 
6= 

7=SUBSTANTIAL GROWTH 



ABILITY TO ARRIVE FOR WORK AND APPOINTMENTS 

ON TIME 



PERIODIC RATING 
SHEET 
j 



0=NO GROWTH 
1 =MINOR GROWTH 
2= 
3= 

4=M0DERATE GROWTH 

S= 
6= 

7=SUBSTANTIAL GROWTN 



CONFORMS TO COMPANY POLICY AND PROCEDURES 



ERIC 
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OUTCOME *4 



AWARENESS QF TASKS PERFORMED 

IN 

A VARIETY OF JOBS 



STUDENT 
QUESTION 
30 



1 =STRONGI.Y DISAGREE 
2=DISAGREE 
3=UNEERTAIN 
4= AGREE 

5=STR0NGLY AGREE 



INSTRUGTIdN PROVIDED IN MY GVE GLASS HAS 
HELPED ME TO LEARN THE TYPES OF SKILLS AND 
EDUCATION NEEDED FOR A VARIETY OF JOBS 



COORDINATOR 
QUESTION 
25 




0=NO GROWTH 
I = MINOR GROWTH 

2= 
3= 

4=M0DERATE GROWTH 

S= 
6= 

7=SUBSTANTIAL GROWTH 



THE ABILITY TO IDENTIFY THE SKILLS AND 
EDUCATION NEEDED FOR TYPICAL JOBS 
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OUTCOME *5 



KN0WLED6E OF OCCUPATIONAL 
OUTLOOK INFORMATION 



1 =STRDNGLy DISAGREE 
2= DISAGREE 
3=UNCERTAIN 
4=AGREE 

5=STR0NGLY AGREE 



THE INSTRUCTION PROVIDED IN MY GVE GLASS 
HELPED RE TO LEARN HOW TO USE MEDIA AND 
OTHER RESOURCES TO FIND JOB OPENINGS AND 

OPPORTUNITIES 



COORDINATOR 
QUESTION 

22 



THE ABILITY TO USE MEDIA AND OTHER 
RESOURCES TO FIND JOB OPENINGS 
AND OPPORTUNITIES 



ERJC . 



STUDENT 
QUESTION 
31 



0=N0 GROWTH 
1 =MINOR GROWTH 

2= 
3= 

4=M0DERATE GROWTH 

5= 

6= 

7=SUBSTANTIAL GROWTH 



OUTCOME *6a 



JOB SEEKIN6 SKILLS 



STUbENT QUESTIONNAIRE 
SCALE 

0= NO GROWTH 
1 =rilNOR GROWTH 
2= 

3= 

4=M0DERATE GROWTH 
5= 
6= 

7=SUBSTANTIAL GROWTH 



78. THE ABiblTY TO GONDUGT A JOB 

Interview with an employer 



79. THE ability TO COMPLETE A JOB 
APPLICATION 



80. THE ABILITY TO COMPLETE A JOB 
RESUME 



81. THE ABILITY TO FIND PLACES TO 
LOOK FOR WORK 



59 



OUTCOME *5b 



JOB SEEKING SKILLS 

COORDINATOR 
SCALE 



d=NO GROWTH 
1 =MINOR GROWTH 

2= 

3 =L 

4=MdDERATE GROWTH 

5= 
6= 

7=SUBSTANTIAL GROWTH 



14. THE ABILITY TO CONDUCT A JOB 
INTERVIEW 



15. THE Af3ILITY TO COMPLETE A JOB 
APPLICATION 



1 6. THE ABJLITY TO COMPLETE A JOB 
RESUME 



1 7. THE ABILITY TO CONDUCT AN 
APPROPRIATE JOB SEARCH 
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OUTCOME *7 



SATISFAGTION 
WITH 

P0ST-HI6H SCHOOL EMPLOYMENT 



STUDENT 
FOLLDW-UP 
ITEM 5.3 



1 =VERy UNSATISFIED 
2=S0MEWHAT UNSATISFIED 
3= UNDECIDED 
4= SOMEWHAT SATISFIED 
5=VERY SATISFIED 
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OUTGQliE *8 



KNOWLEDGE 
OF 

HOW TO ADVANCE CAREER-WISE 



STUDENT 
QUESTION 
33 



1 =STRQNGtY DISAGREE 
2=DISAGREE 
3= UNCERTAIN 
4=^ AGREE 

5=STR0NGLY AGREE 



THE INSTRUCTION PROVIDED IN flY CVE CLASS 

HAS HELPED ME LEARN WHAT SKILLS AND 
FURTHER EDUCATION ARE NEEDED TO ADVANCE 

IN MY OCCUPATION 



COORDINATOR 
QUESTION 
i4 



0=N0 GROWTH 
1 =MINOR GROWTH 

2= 
3= 

4 ^MODERATE GROWTH 

S= 
6= 

7=SUBSTANTIAL GROWTH 



THE ABILITY TO IDENTIFY FURTHER SKILLS 
AND EDUCATION NEEDED TO ADVANCE IN 
HIS/HER OCCUPATION 
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OUTCOME *9 



ABILITY TO MAKE 
EFFECTIVE CAREER DICISIONS 



1 =STRgNGLY DISAGREE 
2=DISAGREE 
3=UNCERTAIN 
4= AGREE 

5=STi^dNGLY AGREE 



THE INSTRUCTION PROVIDED IN GVE eLASS 
HAS HELPED ME LEARN HOW TO USE MEDIA 
AND OTHER RESOURCES TO MAKE DECISIONS 
CONCERNING THE KIND OF WORK I WANT TO DO 



0=N0 GROWTH 
1 =MINOR GROWTH 

2= 
3= 

4=M0DERATE GROWTH 

5= 
§= 

7=SUBSTANTIAL GROWTH 



THE ABILITY TO USE MEDIA AND OTHER 
RESOURCES TO MAKE EFFECTIVE CAREER 

DECISIONS 
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STUDENT 
QUESTION 
32 



COORDINATOR 
QUESTION 

23 



OUTGGME *10a 



POSITIVE ATTITUDE TOWARDS 
THE SCHOOL PROGRAM 



STUDENT 
QUESTION 
84 



1 =VERY NEGATIVE 
2=S0MEWHAT NEGATIVE 
3=NEUTRA1. 

4 = SDliE WH AT P 9S I T I VE 
5=VERY POSITIVE 



MY FEEL! 



nUT THE TOTAL HIGH SCHOOL 
PROGRAM 



STUDENT 
FOLLOW-UP 
ITEM 5.5 



l =VERy UNSATISFIED 
2=S0MEWHAT UNSATISFIED 
3=UNDECIDED 
4=S0MEWHAT SATISFIED 
5 = VERY SATISFIED 



HIGH SCHOOL EDUCATION 



STUDENT 
FOLLOW-UP 
ITEM 5.6 



1 =VERY UNSATISFIED 
2=S0MEWHAT UNSATISFIED 
3= UNDECIDED 
4= SOMEWHAT SATISFIED 
5=VERY SATISFIED 



HIGH SCHOOL CYE PROGRAM 
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OUTCOME *10b 



POSITIVE ATTITUDE TOWARDS 
THE SCHOOL PROGRAM 



SUPERVISOR 
QUESTION 
3d 



1 =STR0fl6LY niSAGREE 
2=DISA6REE 
3=UNDEeiDED 
4= AGREE 

5=STR0NGLY AGREE 



iNVOLyEIiENT IN THE CVE RR0GRAI1 HAS BEEN 
VERY SATISFACTORY TO OUR ORGANIZATION 
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OUTGOME * 1 1 
BASIC AGADEMlC SKILLS 

SCALE 
0 = NO GROWTH 
1 = MINOR GROWTH 

2 = 

5 = 

4 = MODERATE GROWTH 

5= 

6 = 

7 = SUBSTANTIAL GROWTH 



COORDINATOR 
QUESTION 
1^ 



THE ABILITY TO PERFORM 
BASIC MATHEMATICAL 
CdMPUTATIdNS 



COORDINATOR 
QUESTION 
20 



THE ABILITY TO 
COMMUNICATE EFFECTIVELY 
IN WRITING 



COORDINATOR 
QUESTION 
21 



THE ABILITY TO COMPREHEND 
AND FOLLOW WRITTEN 
MATERIAL AND WRITTEN 
INSTRUCTION 



SUPERVISOR 
QUESTION 

33 



THE ABILITY TO FOLLOW 
INSTRUCTIONS RELATED 
TO WORK 
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OUTCOME *12 



SATISFAGTORY HOURLY WA6E 



STUDENT 
FOLLDW-UP 
ITEM 5.1 




1 = VERY UNSATISFIED 

2 = SOMEWHAT UNSATISFIED 

3 = UNDECIDED 

4 = SOMEWHAT SATISFIED 

5 = VERY SATISFIED 



CURRENT HOUR WAGE 



STUDENT 
FOLLOW-UP 
ITEM 5.2 



1 = VERY UNSATISFIED 

2 = SOMEWHAT UNSATISFIED 

3 = UNDECIDED 

4 = SOMEWHAT SATISFIED 

5 = VERY SATISFIED 



YEARLY INCOME 



ERIC 



OUTCOME * 1 3 



POSITIVE ATTITUDE TOWARDS 
PURSUING EMPLOYMENT 



STUDEMT 
QUESTION 
68 



1 = VERY NEGATIVE 

2 = SPhEWHAT NEGATIVE 

3 = NEUTRAL 

4 = SOMEWHAT POSITIVE 

5 = VERY POSITIVE 



MY DESIRE TO LOOK FDR WORK AFTER 
HIGH SCHOOL IS 
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OUTCOME 14a 

ABILITY TO WORK EFFECTIVELY 
WITH OTHERS 

SCALE 
d = NO GROWTH 
1 = MINOR GROWTH 

2 = 
J = 

4 = MODERATE GROWTH 
5= 

a - 

7 = SUBSTANTIAL GROWTH 



STUDENT 
QUESTION 
72 



THE ABILITY TO GOOPERATE 
WITH SUPERVISORS 



STUDENT 
QUESTION 
73 



THE ABILITY TO GOOPERATE 
WITH FELLOW WORKERS 



SyPERyiSOR 
QUESTION 

35 



THE ABILITY TO GOOPERATE 
WITH SUPERVISORS 



SUPERVISOR 
QUESTION 
36 



THE ABJLITY TO COOPERATE 
WITH FELLOW WORKERS 



ERIC 



OUTCOME * 1 4b 



ABILITY TO WORK EFFECTIVELY 
WITH OTHERS 



STUDENT 
QUESTION 
59 



1 

2 
3 
4 

5 = STRONGLY AGREE 



STRONGLY DISAGREE 
DISAGREE 

UNGERtAJN 



THE WORK I PERFORRED HELPED ME LEARN 
HOW TO WORK WITH PEOPLE 



PERIODIC 
RATING SHEET 
ITEM 4 



1 = UNACCEPTABLE 

2 ^ VERY POOR 

3 = POOR 

4 = ACCEPTABLE 

5 = GOOD 

6 = VERY GOOD 

7 = EXCELLENT 



WORKS WELL WITH FELLOW 
EMPLOYEES AND SUPERVISORS 



PERIODIC 
RATING SHEET 
ITEM? 



1 = 

2 = 

3 = 

4 = 

5 = 

6 = 

7 = 



UNACCEPTABLE 
VERY POOR 

POOR 

ACCEPTABLE 
GOOD 

VERY GOOD 
EXCELLENT 



SHOWS ABILITY TO ACCEPT DIRECTION AND 
CRITICISM FROM SUPERVISORS AND OTHERS 
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OUTCOME * 1 5 
ABILITY TO MAKE ETHICAL DECISIONS 



STUDENT 
QUESTION 
76 



d = 
1 — 



N8 GROWTH 
MINOR GROWTH 



2 = 

3 = 

4 = MODERATE 

5 = 

6 = 

7 = SUBSTANTIAL GROWTH 



THE ABItlTY TO BE HONEST WITH 
MY EMPLOYER AND OTHERS 



d 

1 



SUPERVISOR 
QUESTION 
39 



NO GROWTH 
MINOR GROWTH 



2 - 

3 - 

4 = MODERATE GROWTH 

5 = 

6 = 

7 = SUBSTANTIAL GROWTH 



THE ABILITY TO BE HONEST WITH 
MY SUPERVISOR AND OTHERS 



n 



dUTCOHE ^16 



LISTENINS AND SPEAKlNe SKILL 



SGAbE 
0 = NO GROWTH 
1 = MINOR GROWTH 

2 = 

3 = 

4 = MODERATE GROWTH 

5= 
5 = 

7 = SUBSTANTIAL GROWTH 



STUDENT 
QUESTION 
77 



THE ABILITY TO COMMUNjCATE 
EFFECTIVELY WITH OTHERS 



STUDENT 
QUESTION 
82 



THE ABILITY TO TALK TO 
POTENTIAL EMPLOYERS 



COORDINATOR 
QUESTION 
13 



THE ABILITY TO COMMUNICATE 
EFFECTIVELY WITH OTHERS 



ERIC 



SUPERVISOR 
QUESTION 
40 
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THE ABILITY TO COMMUNICATE 
EFFECTIVELY 



OUTCOME * 1 7 
ABILITY TO BECOME SELF-EMPLOYED 



STUDENT 
QUESTION 
83 



NO GROWTH 
MINOR GROWTH 



0 
1 

2 = 

3 = 

4 ^ MODERATE GROWTH 

5 ^ 

6 = 

7 = SUBSTANTIAL GROWTH 



THE ABILITY TO PURSUE SELF-EMPLOYMENT, 
(I.EJ TO START MY OWN BUSINESS OR 
TO WORK I- OR MYSELF 
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OUTCOME *18 



TECHNICALLY COMPETENT WORKERS 



SUPERVISDR 
QUESTION 
16 



1 = STRPNGLV DISAGREE 

2 = DiSABREE 

3 = UNCERTAIN 

4 = AGREE 

5 = STRONGtY AGREE 



THE STUDENT-LEARNER'S CLASSROdH PRjEPARATION 
WAS SUFFICIENT FOR THE TASKS REQUIRED ON THE JOB 



SUPERVISOR 
QUESTION 
17 



1 = STRPNGLV DISAGREE 

2 = DISAGREE 

3 = UNCERTAIN 

4 = AGREE 

5 = STRONGLY AGREE 



THE STUDENT-LEARNER RECEIVED rNSTROCTIiJW IN THE 
CVE RELATED CLASS WHICH OVESCAHE ON-THE-JOB 
PERFORMANCE PROBLEIIS 



PERiOOlC 
R ATI NGl SHEET 
ITEM 5 



t = UNACCEPTABLE 

2 = VERY POOR 

3 = POOR 

4 s ACCEPTABLE 

5 = GOOD 

6 = VERY GddD 

7 = EXCELLENT 



WORK PERFORMED IS NEAT, ACCURATE AND MEETS 
COMPANY STANDARDS 
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OUTCOME * 1 9 
MOTIVATED EMPLOYEES 



StUDENT 
QUESTION 
75 



m 8R0WTH 
MINOR GROWTH 



0 
1 

2 = 

3 = 

4 = MODERATE GROWTH 

5 = 

6 = 

7 - SUBSTANTIAL GROWTH 



THE ABILITY TO FIND SOMETHING USEFUL TO DO 
WHEN ALL MY WORK IS COMPLETED 



SUPERVISOR 
QUESTION 
1^ 



1 = STRONGLY DISAGREE 

2 = DISAGREE 

3 = UNCERTAIN 
4 = AGREE 

5 = STRONGLY AGREE 



THE STUDENT LEARNER REQUIRED THE SAME AMOUNT 
OF MY TIME FOR SUPERVISION AS OTHER EMPLOYEES 



QUESTION 
38 



NO GROWTH 
MINOR GROWTH 



G 
1 

2 = 

3 = 

4 = MODERATE GROWTH 

5 = 

6 = 

7 = SUBSTANTIAL GROWTH 



ERIC 



THE ABILITY TO FIND SOMETHING USEFUL TO DO 
WHEN WORK IS COMPLETED OR INTERRUPTED 

. 75 , 



OUTCOME *20 

REDUCED COST OF TRAINING 
NEW EMPLOYEES 



SUPERVISOR 
QUEStldN 
27 



1 = STRONGbY DISAGREE 

2 = DISAGREE 

3 = UNCERTAIN 

4 = AGREE 

5 = STRONGLY AGREE 



THE CVE PROGRAM HAS HELPED ME TO 
REDUCE THE COST OF TRAINING NEW 
EMPLOYEES 



SUPERVISOR 
QUESTION 
26 




1 = STRONGLY DISAGREE 

2 = DISAGREE 

3 = UNCERTAIN 

4 = AGREE 

5 = STRONGLY AGREE 



THE CVE PROGRAM HAS HELPED IN THE 
RECRUITMENT AND RETENTION OF 
NEW WORKERS 
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OUTCOME *2 1 



SATISFACTORY CVE-STUDENT 
EMPLOYEES 



COORDINATOR 
QUESTION 
10 



1 

2 
3 
4 

5 = STRONGLY AGREE 



STRONGLY DISAGREE 
DISAGREE 
UNCERTAIN 



THE WORK PERFOJRMED BY THIS STUDENT 
WAS OF VALUE TO THE EMPLOYER 



SUPERVISOR 
QUESTION 
20 



1 ^ STRONGLY DISAGREE 

2 ^ DISAGREE 

3 = UNCERTAIN 

4 = AGREE 

5 = STRONGLY AGREE 



THE WORK PERFORMED BY TNE STUDENT 
WAS OF VALUE TO OUR ORGANIZATION 
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mrcmi *25 



EMPLOYED CVE-PROGRAM COMPLETERS 



STUDENT 
FOLLOW-UP 
ITEM 3.g 



PERGENTAGE OF GRADUATES 
REPORTING THAT THEY ARE 
EMPLOYED EITHER FULL OR 
PART-TIME 

NUMBER EMPLOYED 
TOTAL NUMBER OF REPLIES 



PAID EMPLOYMENT 
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OUTCOME *26 



CVE COMPLETERS PLACED IN 
RELATED EMPLOYMENT 



STUDENT 
FOLLOW-UP 
ITEM 4 4 



PERCENTAGE OF STUDENTS 
REPORTING THAT THEY ARE 
EMPLOYED IN A RELATED FIELD 

NUMBER OF STUDENTS IN 
RELATED WORK 



TOTAL NUMER OF EMPLOYED 
STUDENTS 



RELATEDNESS TO YOUR HIGH SCHOOL 
VOCATIONAL TRAINING 



ERIC 
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OUTCOME *27 



CVE COMPLETERS PREPARED 
TO PURSUE FURTHER EDUCATION 



STUDENT 
QUESTION 
57 



1 = StRGNSLy DISAGREE 

2 ^ DISAGREE 

3 = UNCERTAIN 
^ = AGREE 

5 = STRONGLY AGREE 



THE WORK I PERFORMED HELPED ME 
DECIDE TO SEEK ADDITIONAL EDUCATION 
RELATIVE TO MY CAREER GOAL 



STUDENT 
QUESTION 
89 



1 = VERY NEGATIVE 

2 = SOMEWHAT NEGATIVE 

3 = NEUTRAL 

4 = SOMEWHAT POSITIVE 

5 = VERY POSITIVE 



MY DESIRE TO PURSUE FURTHER EDUCATION 
AFTER HIGH SCHOOL IS 
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OUTCOME *98 



CVi COMPLETERS WITH 
CLARIFIED OCCUPATIONAL OBJECTIVIS 



srygENT 

QUESTION 
55 



PERGENTA6E OF 
STUBENTS INDICATING 
AGREEMENT 



THE WORK I PERFORHED HELPED ME 
DECIDE ON MY CAREER GOAL 



STUDENT 
QUESTION 
56 



PERCENTAGE OF 
STUDENTS INDICATING 
AGREEMENT 



THE WORK I PERFORMEO CAUSED ME 
TO CHANGE MY CAREER GOAL 
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OUTCOME *29 
REDUCED UNEMPLOYMENT 



STUDENT 
FOLLOW-UP 
ITEM 3.6 



PERGENTA6E OF GRADUATES 
REPORTING THAT THEY ARE 
NOT IN SGHOOL OR EMPLOYED 
EITHER FULL OR PART-TIME 

NUMBER UNEMPLDYEf 



TOTAL NUMBER OF REHLIE, 



UNEMPLOYED (LOOKING FOR WORK) 



82 



APPENDIX n 
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li Deseriptive Statistics 

I -I^"'* package-ls designed for basic analysis of data and provides tabular 
analysis i grapli1c an§lysis, measures of central tendency and dispersioni Cbiiies 
witfi a users guide Snd materials which can be used in conjunction with standard 
textbooks on descriptive statistics. 

Configuration: Apple 

Price : $75.00 Dislcj $5*00 users guide 

Availability: Harrison Heed dr. = 

Project Gbmputei EOHPflESS 

Wentworth, New Hampshire 



2. Beseriptive statistics 

A set of six programs giving information on descriptivL- statistics: average, 
mean, mode, median, frequency and distr1but1o?». 

Configuration: Con«ijodore 64 
Price : $100.00 

Availability : Sheridan Col 

1430 Tfa^lgar Road 

Oaksvillei Oht&. lo 

CANADA L6EI 

UBBZ 



3. ED- SCI STATISTICS 

A complete statistics and data management package, eoSy to use with a 75 
page clearly written instructional manual. 

Configuratio;'- Apple II+/IIE 
Price : $95,00 i 

Availability : Ed-Sci Develbpmeht 

1412 River Oaks Drive 

Modesto, CA 95356 



4. Introstat ^ ^ 

Statistical procedures avaiVV'i« are those commonly encountered in first 
year college courses. 



Confif-iration: 



Price : 
Availability : 



Apple II/IIE 
Apple III 
Atari 800 
IBM PC 
$125^00 
Ideal Systems 
P. 0. Box 681 
Fairfield, lA 



52556 
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5 i L IntroduetBFy-Statl sties ! A iiilcfo coiflputer approaeh ^ (1984) by Freeiiiah . 
11 zey,; Brocks-Cole PubllsHIng Company * HohtereyV EA. This ihtrb text on sta^ 
. t-tetfcs monies with a diskette that explains a hiJliiber of iritrb procedares that 
are useful for students and educators i The text provides a ratio V:.le for each 
procedure! formulas and examples of actual calculations. 

Price: $2Q.0e includes Disk 



6i grdfess4onal Atd 

z-^^wni do mean, median, mode, standard deviation and display the: frequency 
distribution for a set of data, also do more advanced analysis and 

graphics. 



Configuration 
Price 

Availability 



Commadore 64 
$99.95 Disk 
DynaCompi Inci 
1064 Gravel Road: 
Webster, NY 14580 



7. Statistics 

Practice in sorting and computing median, mode, man and other simple sta- 
tistical procedures. 

Configuration: Commodore 64 
Price : $24.95 

Availability : Araerl can Peripherals 

122 Bangor Street 

Liridenhurst, NY 11757 



8. STATEAST ^ 

A complete statistical package: Descriptive Tests ^ F-Tests, t-Tests, 
Anova. Mill also plot barcharts and scatter plots. 

Configuration: Macintosh with 128K and 1 disk drive 
Price : $99.00 

Availability : STATSOFT 

2831 East 10th Street 

Suite 3 

Tylsa, OK 74104 



9. STmEST ^ ^ 

STATTEST performs statistical tests of hypothesis and includes t-tests, 
Chl-Square tests, F-Tests and a random number generator. 

Configuration: Available for all models 
Price: $33.95 Disk 

Availability : DynaCompi InCi 

1064 Gravel Rd^ 

Webster, NY 14580 
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10. statistics 3.0 

_ Provides teachers and students_with procedures for quantifying and eva- 
luatinc basic statistical relationships. Includes routines for Chi Square, 
variance i standard deviation and means. 

Configuration: Apple II/II+/IIE 

Price : $79.95 

Availability : Edu-Ware Services, Inc. 

28035 Dorothy Drivi 

Agoura Hills* CA 91301 



il. Statistics with DAISY 

Full-Range Of statistical functions, hl-res plots, user defined commands, 
emphasizes ease of use. 

ebnfiguratibh: Apple II+/IIE 
Price : $79,95 

Availability : RainboH Computing 

9719 Reseda Blvd. 

Northridge, CA 91324 



For more information oh individual programs see T.E.S.S. 



The Educational Software Selector 
1984-1985 Edition (Editor, Keith A. Hall) 
EPIEi Institute and Teachers College Press 
LC 83-051772 
ISBN 0-8077-2760-1 
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